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..... A man does not learn to despise his fellow men but to adminsiter justice and pleasure to
anyone as much as possible.....OMUKAMA KYEBAMBE OF TORO.

Students of colonialism are agreed that colonial education was not simply a
benevolent gift of the colonisers but that, besides serving to fulfil basic functional
purposes, it was meant to serve as an instrument for socio-political control through
which colonialism could impart values that sustained colonial hegemony. But that
colonial education later turned out to be a destabilizing factor, undermining the

colonial process, has been fully recognised. The basic socio-political and functional

purposes of colonial education and their eventual destablizing effects, culminating
into the rise of nationalism, have been well documented.!

This paper seeks to demonstrate, using Uganda as a case study for the period ‘

under discussion, that even before the politically dysfunctional effects of colonial
education were felt in Uganda, colonial officials were cautious in their attitudes
towards higher education for Africans in Uganda. Colonial officials feared that a
higher literary education would be a destabilizing factor to colonial hegemony. There
was a general view that if Africans acquired higher education, they would imbibe
values which they could use as intellectual tools to critically re-examine the colonial
order. There were. therefore, conflicting perceptions of the level at which Africans
should be educated mainly between the Chiefs and colonial officials. The conflicting
perceptions provided the bases for the politics of higher education during the period
under discussion.

The major actors in the politics of higher education were the chiefs and allied
groups, the colonial officials and the missionaries. The chiefs, especially those in
Buganda, had realized by the 1890s that education was the means by which they could
effectively communicate with the colonial conqueror and the means by which they
could have access to material and cultural resources of the West. Partly because of this
instrumentalist attitude and probably out of some religious fervour, chiefs helped
missionaries to set up missionary centres and schools to which they sent their sons and
relatives.2 Colonial officials saw the administrative and political utilty of ericouraging
chiefs to send their sons to schools. These schools would serve as useful institutions for
colonial political socialization to mould the young chiefs into malleable instruments of
colonialism. Colonial authorities also wanted the young chiefs to be equipped with the
elementary skills of reading, writing and a knowledge of accounts.? These skills were
functionally relevant to the tasks of collection of taxes and maintenance of colonial
law and order, tasks that were basically required of chiefs.

But once the novelties of reading, writing and arithmetic wore off, the chiefs

began nursing higner ambitions regarding possible educational attainments of their
children. They came to know, through tneir missionary friends and their visits
to England, that education was more than what was provided in Ugandan
schools. They wanted to have access to those educational facilities not available in
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Uganda. Their children could go to University. From about the late 1910s, chiefs,
especially those in Buganda, Busoga, Toro and Bunyore, began petitioning the
colonial authorities to allow them to send their children abroad for higher education.
In their reactions to chiefs’ petitions for their children’s education abroad, colonial
officials were basically concerned about possible political implications arising from
higher education for the natives. There was the fear that values Ugandan youths might
acquire could undermine the British presence. Colonial officials also feared that skills

to these positions would create political problems. An intellectual proletariat would
thereby be created which would be hard to

Protestant missionaries supported chiefs’ demands for higher education, not
necessarily because they were comfortably prepared for a highly politicised educated
class that would undermine colonialism. Quite early, especially in Buganda, Christian
missionaries had been closely associated with chiefly
advisers. Protestant missionaries perhaps felt a moral obligation to support the
demands of a group which had supported their missionary endeavours. They probatly
believed that under proper political socializatiorn through the christian ethos,
education natives would never undermine British Colonialism. Already by the mid -
1920s missionaries had established Public - school type schools which they envisaged
would lead to a University type of education.

PETITIONS FOR HIGHER EDUCATION

The higher education debate opened up in the early 1920s with petitions from
Baganda, Basoga and Batoro chiefs. The initial reaction to these petitions was over
where the boys could be sent with a minimum of political risks. In reaction to the
Muganda agent Jemusi Lwanga Miti’s petition,* the Acting Governor, Jarvis, wrote
to the Governor-General of the Sudan inquiring about possibilities of Ugandan boys
being sent to Gordon College, Khartoum. Jarvis was:

...... anxious that natives of this Protectorate should not be sent to schools in countries
Wwhere they are likely to be imbued with the spirit of disaffection or disloyalty. As regards
Gordon College. I am not aware what provision is made in that institution for religious
education. The majority of chiefs concerned are Christians - and would wish that their
sons should be brought up in the same religion. I dé not consider it advisable that the
latter should be subjected to influences which might lead to their embracing

Mohammedanism.$

_]"P}t? Governor-General of the Sudan wrote back pointing out that there was a
Possibility of Ugandan youths’education at Gordon College, but,while making it clear
Fhat there was provisions for Christian instruction, he left no doubt about “Islamic
lnﬂuences.“ﬁ.The Reverend John Roscoe’s observations based or his visit to Gordon
?00111{:83 on r‘l‘ls way to England reinforced the politico-religious fears since, according

0scoe, “the teaching is all in Arabic - (and) the entire environment is Moslem.”
Some members of the colonial establishment in the country expressed similar
S On the native’s aspirations for higher education abroad. The Headmaster of
0, the Reverend H.T.C. Weatherhead, submitted a memorandum to the Chief

Ty in which he explored possibilities of sending the youths to Tuskegee or
ton Instityte : . .




“the tone is high and good, they have distinct courses for education adopted to

Africans and the environment in the institutions is African or Negro.” But there was
the colour problem. Similarly, South Africa “seemed to be as dangerous as America.”
He could not recommend England because while in England the boys would receive

“equal social treatment but when they come back — they find their treatment is

different...” : )
He suggested that educational facilities in the country should be improved and

there should even be built “an African College for East - Central Africa on the lines of
the Cape Province....."» Weatherhead advised the officials “.... to face the impatience |

of the few and patiently tackle the whole educational problem, not on behalf of the
most wealthy but of the whole race.”® Postlethwaite, a District Commissioner in
Buganda, felt sufficiently concerned to express his views just before he left for leave.
He saw that possible negative socio-political complications might arise from Africans’
education abroad.!!

The issue for chiefs’ sons’ education abroad had acquired sufficient proportions
to justify its place on the Provincial Commissioners’ Conference Agenda in 1923.12
The Provincial Commissioners appreciated the need to improve native education by

providing “for better primary and secondary schools in the Protectorate either entirely
under Government control or conducted by existing educational organisations under

far closer supervision and control by the Government than exists at present, and by the

establishment of an advanced school or University for the East African Colonial

Group.™® They did not quite agree with the Secretary of State for the colonies who
had directed that boys could proceed to England for education. They feared the socio
political implications that might arise from their stay in England.!¢

The major consideration for the Provinvial Commissioners over where Ugandan
boys could be sent was political. They looked at possibilities of sending them to
America, South Africa, the Sudan, or Ceylon.!s They ruled out America and South
Africa on colour grounds. They agreed that “the dangers of Islamic influence in the
Sudan are sufficiently real to eliminate this country also as a possible solution to the:

difficulty.™é The only apparent objection to Ceylon was, “the possible effect of

undesirable political influences from India.™? They, however, agreed to send the
boys to Trinity College, Kandy, on the grounds that: ‘

“Trinity College, Kandy, is under the direction of the Reverend A.G. Fraser, formerly a
member of the Church Missionary Society in this country, who is deeply interested in
Uganda and its peoples. He is anxious to obtain young boys from Uganda and is willing to:
take in older boys - should the number of boys and youths in the future increase to a point
at which it would be impossible to admit them ..... Mr. Fraser could be trusted to place
them in other suitable educational institutions in Ceylon, in return for an annual
allowance.™8

Thus, Kandy College was stumbled onto because of the presence of A.G. Fraser
who could take care of the moral well-being of Ugandans. ‘
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UGANDANS ABRGAD

Meantime, inspite of the official reservations, a number of Ugandans had been
allowed to go to England and Ceylor. On the basis of information available the table
below shows Ugandans abroad by 1927.1

BENEFACTOR—  CQUNTRY & GUARDIAN

NAME ; AREA SCHOOL ABROAD

George Kamurasi Omukama KyebambeEngland School H.W. Weatherhead
TORO

William K. Nadiope His Estate in Busoga England Trent - J.S. Tucker
BUSOGA College

Omulangira Sunna Buganda Govern- England - ?
ment - BUGANDA
Azalia Mutekanga Daudi Mutekanga England - Trent J.S. Tucker

H.W. Weatherhead

: — BUSOGA College
Yona Mwiru Daudi Mutekanga England - Trent J.S. Tucker
— BUSOGA College

Isabirye Kintu Daudi Mutekanga Ceylon - Trinity A.G. Fraser

- BUSOGA College - Kandy
Nasani Mayanja Nasanaeri Mayanja Ceylon - Kandy Fraser and Dobson
— BUGANDA England —?
Yona Kalemba Kabaka’s Govt. England- Pittman’s ?
] BUGANDA Institute
I. Musazi His father? England - Trent A.G. Fraser
Lt College
S. Kisingiri His father? England - Trent J.S. Tucker
College

In petitioning for their sons to go to England, their fathers or guardians believed
that tl.wywou.ld stay there long enough to acquire the highest qualifications their
financial positions could allow. Certainly. this was in the thinking of Omukama
K'yebambe .of Toro, Daudi Mutekanga and Sir Apolo Kaggwa.20 Retorting to the
v1cw that his sons, if educated abroad, would be extravagantly proud and so despise
their people and local Europeans, Kyebambe told the Governor, Sr.R.T. Coryndon:

In the case Qf my children to be dissatisfied with their position with regard to Europeans
and people in their country when they will return from England (sic). This seems contrary

to my opinion for a man does not lea ise hi inister j
rn to despise his fellows but to administer ustice an
pleasure to any one as much as possible, ™! e,

Colonial officials were particularly concerned about the values the youths would
acquire abroad and over whether the studies they were pursuing would enable them to
settle .peacefully in colonial society. They ensured that the boys were accompanied by
tl‘w “right man”, invariably some colonial administrator or missionary. In England or
Ceylon, the Ugandans were under the strict supervision of missionaries. Those who
went to Celyon had A.G. Fraser: those in England were under H.A. Weatherhead. J.S.
Tucker, the Headmaster of Trent College or Dobson of the Christian Youth
Movement.3~’ Fraser and H.W. Weatherhead had respectively been Headmasters of
King’s College Buddo and so none was better qualified to socialise them into roles they
Were supposed to occupy on their return to Uganda. H.W. Weatherhead’s
€orrespondence with Entebbe was more of commentaries on the moral progress of the
‘boys than on the academic performancei,sHis demands on the boys as reflected in his




letter portray him as a highly paternalistic authoritarian individual, traits common to
colonials.??

expeocted to learn up to the expectations of their benefactors. The boys who went to
Trent - Musazi, Yona Mwiru, Azalia Mutekanga, Kisingiri and William Kajumbula
Nadiope - fared a little better in that they stayed for over three years. In the course of
three years, according to the Headmaster’s report on Nadiope, they had studied,
“figurework, science, history and geography.*2s

When it came to what higher qualification the boys should work for, there was a
tug-of-war between the colonial officials and the benefactors. The Kabaka’s
Government, especially, wanted to train boys well enough to spare them having to
seek the professional advice of Europeans or Indians in town. There was one Yona
Kalemba (alias Dimmock) who Kabaka Daudi Chwa II wanted to be trained as his
secretary and aide de-camp.?6 The Kabaka’s Government wanted Nasani Mayanja to
study law so that he could be taken on as Mengo’s “Pleader. ™’ Colonial officials did

not look on the latter proposal with favour. Whilst the Provincial Commissioner
supported having a Kabaka’s Secretary trained, he did not support Nasani Mayanja
studying law on the grounds that there “would be no work for him in Uganda." with
the encouragement of his uncle and Sir Apolo Kaggwa’s son, Sepiriya Kaddu-
Mukasa, William Nadiope Kajumbula had been nursing ambitions of studying law.2
When the colonial officials in Busoga heard of this, they reacted strongly against the
idea. The District Commissioner advised his immediate superior: “I cannot see how a

Provincial Commissioner agreed: “Three years of his study at home would make him

to his chieftenship.™2 The Governor accordingly sent a cable to the Secretary of State
for the Colonies summoning back Nadiopo.* The colonial office cabled back to say
Nadiope would return but that “he was anxious to travel via Palestine and Cairo. ™
Tl.xe Chief Secretary, however, advised against Nadiope’s further foreign travel,
minuting.

“I do not think that further foreign travel will be conducive to Nadiope’s contented
assumption of the duties of Saza Chief, Budiope county, on his return. It is also, I think,
possible that he might come into contact with undesirable Nationalist influences in
Cairo.™s

To insulate William Nadiope from “nationalist” influences in the Middle East,
arrangements for his return to Uganda were made under the escort of a Mr. D.C.J. Mc
Sweeney of the Colonial Office.36 Nadiope’s bitterness at his recall is reflected in his
one-sentence letter to the Under Secretary of State, Mr. A.C.C. Parkison, “thanking
you for arrangements for my return.™’

Faced with growing demands for bigher education for Africans abroad, the
colonial administration had to find wa‘yg of curbing these aspirations. They were

alarmed at cases of students they had lost touch _wit.h and thc.Kgbaka‘s G_oven?ment
was continuing to send them money.® The I.’rovmclal Commissioner advised ughter
control on the use of native funds for education of Baganda b(?ys abroad and to issue
passports only in exceptional cases.”® But the Buganda Lukiiko resolved that:

“It is unnecessary for the British government to prevent people from going to Europe to

receive education and those who receive their education on .l‘.ukiiko F_unds are not liable
to enter into an agreement binding them to work for the Lukiiko, but will be free to pursue
their private business if they like.™0
But Entebbe stood firm and told the Kabaka’s government that.funds could only
be allocated to defray the expenses of Baganda youths already in England. The
Provincial Commissioner informed Daudi Chwa: '
g of the policy of this Government regarding provision of ﬁqancial assistance by the
Lukiiko towards the education of Baganda youths in England. His Excellency has Qassed
an allocation of £800 in the Native Government estimates for 1929 for the cducaglon of
such youths as already in England. It is propoaed_, howevgr, that this allocauon. be
decreased as the youths at present there complete their education, gnd that no allocat!on
from Native Government Funds be permitted to provide scholarships for the completion
of education in England, to be awarded to suitable candidates by the Director of
Education, but the time is hardly ripe for this as yet.”™!
Of course, the Provincial Commissioner, Cooper, was fully aware of the attitude °
of Eric Hussey, the Director of Education, towards higher education. Eric Hussey was
already implementing the policy of vacational education, fully backed by his

Government.
THE FATE OF THE “BEEN TOS”

We do not have detailed information on the subsequent careers of the young
Ugandans educated in Ceylon and Britain during the 1920s, but what we know may
probably, in the colonial context, justify colonial officials’ fears of the political and
functional implications of sending Ugandan youths abroad. Although some of them
returned armed with skills which could enable them to perform the same roles whites
performed in the colonial establishment, they found the establishment closed against
them. They could possibly become only teachers, chiefs or clerks, the highest positions
native could aspire to. Some of them returned with an independent turn of mind. The
majority of the youths on whom we have information never quite comfortably
accommodated themselves to the colonial situation. Colonial officials were probably
more successful with George Kamurasi who returned to succeed his father as
‘Omukama’of Toro. One getting reports on William Nadiope’s academic performance
and his conduct at Trent College, the Chief Secretary Richard Rankine felt that “this
Was a great mistake. It would have been far better to send him to Buddo.™? They
believed he would not make a good chief. In his career as chief, he frequently fell out
Wwith the British and was hardly well reported on 43, He however, survived, became
involved in nationalist politics and eventually became first Vice-President of
Independent Uganda. Azalia Mutekanga hardly settled down in the manner his
Mentors wanted him to. He clashed with the missionaries and colonial authorities. He
Was actively involved in the Young Basoga Association, a group that agitated over
Many socio-economic issues in Busoga during the 1930s and early 1940s.4¢ Very little is

Nown about Masani Mayanja. He briefly returned to Uganda and went back to
England s yon, Kalemba (alias Dimmock) worked at Mengo as clerk until his
1 l{




untimely death in a car accident.*" Ignatius Musazi, the young man of whom the
Headmaster at Trent said his ambition was to spread the Holy Word, returned and
later formed the Uganda Farmer’s Union, a highly politically articulate organisation
during the 1940s. He has been credited with the epithet, Father of Uganda
Nationalism. Little is known about S Kisingiri, but the writer discovered he was a
regular contributor to the Letter-to-the-Editor column of the Uganda Herald putting
the case for the cights of Africans to participate in the colonial economy.

LITERARY OR VOCATIONAL EDUCATION?

Given colonial officials’ attitudes towards higher education during the 1920s, we are in
a position to understand the policies pursued during the mid-1920s and reaction of
officials towards Governor Phillip Mitchells’s and Dundas’ views on creating an
intellectual elite that would bridge the gap between the professionals and the general
public and would sooner or later assume limited administrative responsibilities in the
colonial establishment. During the 1920s and 1930s there was the fear that higher
education would breed an intellectual proletariat that would create socio-political
problems and emphasis was put on a functional vocational education. Sir Phillip
Mitchell reacted against this. In 1941 Sir Charles Dundas explored possibilities of
equipping Africans with a higher literary education so that they could mould a liberal

intellectual elite in society generally and one which could assume more administrative
responsibilities.

Immediately on his assumption of the Directorship of Education in 1925, Eric
Hussey proceeded to emphasize vocational education in the educational system of

Uganda.+” This was in response to a multiplicity of factors prevailing i:1 the Uganda
colonial situation. Vocational education was a response to planters’ and
businessmen’s demands for Ugandans with vocational skills, to the recommendations
of the Phelps — Stokes Commission Report and to colonial officials’ fears of an

intellectual proletariat, details of wliich we have gone into. Planters and businessmer
were interested in educational institutions that would produce men with skills to fulfil
their demands for low grade clerks, carpenters, mechanics, foremen, builders, etc. The

Uganda Development Commission, on which planters and businessmen were heavily
represented,*8 had recommended:

“We are opposed to any extensive literary education for the general native population and
we consider that it should not proceed beyond the standard which will enable a native to
learn a trade by which he can earn a living. Unless literary education is complete, or is
accompanied by a technical training, the native is apt to regard himself as a superior being
for whom the ordinary duties and responsibilities of life have no significance — We
therefore recommend that Government should provide facilities without delay for a

thorough technical education — We consider that English should only be taught to boys
of exceptional capacity."

In 1925 the Phelps — Stokes Commision expressed similar views emphasizing
that the African should be trained to fit in his environment.® Makerere College, set
up in 1922, was built on the assumption of producing vocational education graduates.

But during the mid-1930d there was a strong reaction from the chiefs and missionaries
16

: i cation.’! The missionaries were in favour of a literary
Agingt vm?::‘;uz?,uMuu they wanted to equip their charges with skills that
educatlondnf:mine Pax Brittanica. They were positive about the aspects of their
iy : encies. They wanted to train an intellecutal elite that wouid serve as
§ocxalul‘iqgﬁ; petween colonialism and the general population. There was also the
;nter:::t lt‘:)isaiomries had set up secondary schools on a Public schools basis to serve
aasc‘stepping stones to University.3 A switch over }hmtened to dismantle wh.at they
had established. As for the chiefs, they had no evidence that the G9vemor ,his P.Os,
and D.C.s were carpenters, mechanics or stonemasons by profession!

But these attempts to smother higher education came too late for .a‘number of
reasons. Firstly, already the desire for h.igher educauon. by a po'htncally and
administratively significant minority, the chiefs and other allied loca! elites, had been
whetted, to an extent supported by missionaries. Secondly, by the mid-1930s alrca.dy
it was clear that Uganda was not going to be a settler country, thanks to the Dep.rcssno‘n
of the late 1920s which forced out the planters who could probably have orga‘ms.ed Sir
Phillip Mitchell’s or Dundas’ removal. Thirdly, Sir Phillip Mitchell ll:rived in time to
reverse the policy of the Protectorate Government towards education. Sir P.hnlhp
Mitchell invited the Earl Dela Warr Commission which reccommended expaqsnon‘of
higher education and the eventual development of Makerere Colleg.e to I‘vaer.slt.y
College status.5? But even with this apparent best of Mitchell’s intentions, it is
doubtful whether Mitchell aimed at losing colonial hegemony in Uganda classrooms
or lecture rooms. We do not have access to the Mitchell papers but perhaps his real
political intentions can be gauged by examination of Dundas’ policies which were
more or less a continuation of Mitchell’s.

Dundas’ policies on higher education are contained in a memorandum he
circularized to the Chairman, Makerere College Council, the Principal, Makerere
College, the Provinces Commissioners of the Eastern and Western Provinces and the
Resident, Buganda.’* In his memorandum, Dundas expressed the view that
vocational education was too utilitarian. He suggested a possibility of introducing an
arts course at Makerere to prepare Africans to man local authorities and lower
positions in the colonial administrauve service. He also wanted to create an
intellectual class of aristocrats, landowners and businessmen which would help to
bridge the gap between professionals and general administrators. On an intellectual
class, Dundas observed:

“

The question is asked ‘What are we to do with Africans who have a superior

education but no vocation to afford them occupation and income?’ But is it so certain that

natives who have attained a higher intellectual standard can have no place in native society
of the future? Would 1t not, tor instance, be of value it the Baganda Mailo owners were

largely men of educational attainments to those of most of their tenants, just as the

English Squire and Lord of the Manor was, and to some extent still is, a leader largely

because of his superior cultural standard? I suggest that in time to come, and even now,

there must be among Africans also leaders whose position is not derived from official

authority o1 professional qualification. England would be a curious country if higher

intellectual attainments were restricted to officials and professionals™.5

~ The reactions of the administrators and educationists are revea}ing in their

ttitudes towards higher education for Africans. These ranged from outngl_n support,

XCessive caution to outright skepticism. The supporting views were entertained by the
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acquire ‘culture’ he supported Dundas on the grounds that Africans should also be
equally eligible for administrative service. The Resident, Buganda and the Provincial
Commissioner, Western Province, believed that what was needed was to “inculcate”
into Africans a sense of “real honesty and scnse of responsibility” and this was not
necessarily acquired through high academic performance.s” Cox had been
disappointed by the young Baganda who had been educated in Ceylon or England. 58
The Principal, Makerere College. George Turner, was lukewarm in his support and
appeared to be more inclined to the latter view though he attributed his caution to
“the shortage of facilities at Makerere at the present time”, 59

After the War the Mitchell and Dundas views prevailed. The political etmosphere
after the war was quite favourable for the furtherance of higher education. With
nationalisi movements musbhrooming in various parts of the world, British policy
makers must have reconciled themselves to the inevitable possibility that sonner or
later they would bave to retreat from Uganda. We do not have access to sources on the
introduction of degree courses at Makerere College, but is reasonably clear that after
the war, British policy makers switched onto the policy of training their successors,
men imbued with liberal values in the Oxbridge tradition and who, it was hoped,
would take care of the “Westminster Model” in Uganda.

Conclusion

In this paper, we have discussed the cautious attitudes of colonial officials in
Uganda towards higher education for Africans. We have seen that colonial officials
were conscious of education as an instrument for serving limited colonial purposes
which changed with the changing colonial situation. Initially, colonial education had
served the purposes of providing manpower for manning specifically earmarked
positions for Africans in the colonial hierarchy, functional needs of the colonial
situation and acquisition of values which were not politically dysfunctional to colonial
hegemony. But the colonial situation acquired a mind of its own, a mind which
generated a desire among chiefs and peoples to educate their children to the highest
level their finances could allow. As the colonial situation became more complex,
colonial officials had to make concessions. Mitchell and Dundas switched over to
encouraging the education of an intellectual liberal class to assist in imperiaf
trusteeship. ‘

With particular reference to post-colonial educational planning, it is worth
comparing the contexts in which colonial and post-colonial planning strategies have
taken place. In the colcnial situation, especially during the 1920s and 1930s, politics of
higher education took place in an atmosphere of relative political stability. In the
situation the forces which influenced the decision-making process were few — colonial

otficials, planters, businessmen, missionaries and chiefs. For colonial officials,
planters, businessmen and missionaries, there were some bases for consensus. They
more or less belonged to the same stratum of society; the greater majority belonged to
the same race and. above all, they believed lll; the idea of imperial Trusteeship, however

i , the chiefs especially, whose demands they had
FRuny imerpreteda, L?:::if;:::ir;it they had topr:z‘kc some concessions. We hgve
g nocde o, w_etr;'n the colonial establishment, in spite of its relative homogcnclty,
B eve'nffw’eni:cs in attitudes towards higher education. The missionaries and
feore e fil1 etl:ﬁcials — Mitchell, Dundas, Dauncey, Tongue and Dr. Kaumz'e —
e }?cr education probably in the belief that they could mogxld.Afncan
.supponedlhlign the making according to their political manner of thinking. Bqt
lr;tslcl:t‘:i:)u: iss a tool the manufacturer ot which can never precisely tell to what use it
€

i t. .. . .
£ l;‘::n:,nuediate:ly after Independence in Uganda the politics of higher education took

lace in a situation in which there were an overwhcl.mmg oomplexl_ty of forces Tt
pl 60 The major actors included all sorts of forces which hopefl t.o gain by the newdy
fezz;'emd Independence. There were the pqliti.cians, :lenzmz?xn;s;v :::s tr:t:
s mtcl.leﬂll;llh,‘ e:::r:‘(;.)n;&n'itty :nd ;f the secondary and
Scholarships ab_road, expamnonre c: i g:n Il e eariias: o spelieis
i S)‘;“sl:cmil:::cinns want.ed to cushion himself politically taking two
e s t:z:lzyt.o h; l::oumry' the parent wanted his son to gg tc England; tlfe
ng(\)':snar;);:f sought to control the cducational‘ system for political and economic
reasons by taking over the administration of missionary schools.

After a decade of Independence a debate opened up: what should be the content
of education? How shall we solve the shool leaver problem? Ironically, these are soxpe
of the problems that faced colonial officials fifty years ago. For the colonial
establishment, for some time there was some general consensus over the content of the
education - at least in political terms. It was not consciously meant to overthrow the
established order. Today in Uganda there is no such thing as value consensus. The
Ugandan elite are too fragmented to come to an integrated value system we can
inculcate into the youth. While we lament over the dependency$! problem of colonial
education, we should identify these aspects of colonial education tl.'nat generated the
dependency complex and then work out what we can replace it with.

The issue of relevance has also occupied learned minds. At the political level, one
may fear that it smacks of the political overtones of the 1920s and mid - 1930s to the

extent that those who are strategically positioned in various institut'ions - the Univer-
sity, schools, Civil Service etc. - fear that they will be overwhelmed with local boys who
are just as well intellectually equipped as they are. They cry back to the land could have
been dismissed by any politically articulate native during the 1920§ and 19303;(::ann9t
we afford to organise our own overthrow through education anc just hope Africa will
be the beneficiary?
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