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ABSTRACT
For the past few years entrepreneurship traininggrammes have been conducted in some universities i
Tanzania, with an objective of positively reformihg students’ mindsets regarding self-employmppbdunities
in the micro, small and medium sized enterpriseSNMs) sector. However, to date, it has not beely ¢as
determine the extent to which these initiativesehiaeen fruitful. This study aimed at examiningekint to which
Tanzanian university students are being equippeth @eneral Enterprising Tendencies (GETs), whicle ar
important in enabling them to become active playerhe private sector. Quantitative data was octésl using the
GETs test from 118 university graduates and quiiadata was collected from some of them througbcBs
group discussions and 6 in-depth interviews. Gehgrtne findings indicated that graduates’ posses®f GETs is
only moderate. The results revealed scores whiafe wkghtly above average on tendencies relatedeaed for
achievement (60.3%), independence (51.0%) and drnidedetermination (57.5%). However, the scoresvibeiow
average on tendencies related to innovation andatorigy (44.5%) and calculated risk taking (46.2%)hese
findings imply that the causes of below average &&Jores and hence poor motivation self-employmenives
amongst graduates are attributable to weak entrepoeship teaching and learning processes, perceived
unfriendliness of the Tanzanian business environrteMSME entrepreneurs and the culture of gradsisaad
their parents/guardians respecting employment & ghblic sector than in MSMEs. The paper recommématsin
order to enhance graduates’ appreciation of selpkyment and operations of MSMEs, the above mesditssues
have to be addressed.
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INTRODUCTION

The past two decades have witnessed major shifts respect to career choices and employment oppbtes of
university and college graduates in many Africanurddes and elsewhere in the world (World Bank, 201
Bercovitz & Feldman, 2008). Essentially these shafitd dynamics in employment trends have been eateel by
the rapid growth of population, which does not rhatdth the low growth rate of job opportunitiestire public and
private sectors (World Bank, 2016; URT, 2006). Tierld Bank (2012) estimates that there are 10 omilientrants
into the labour force per year in Sub-Saharan Afradone, while globally there are some 200 milljpeople,
including 75 million under the age of 25 who aremployed. The World Bank (2012) further observes #imost
half of the working population in developing econesis engaged in small farm-based jobs or smadirprises in
which earnings are unstable. The non-wage jobsich sountries account for more than 80% for wonmsh 20%
for men. Moreover, evidence from a study on jolms)ducted by the International Finance Corporati®icC) in
2013 show that joblessness, especially among thg gonow a global crisis. Without jobs, peoplemat care for
themselves or their families and as a result pgyvestcial and economic unrest will increase, esplgcin
developing economies where most of the world’s Bfilion unemployed people live. The IFC study fuath
estimates that by year 2020 the world needs 60@bm#dditional new jobs in order to just keep uiphvthe globe’s
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surging population. It informs that generating sjaits is not easy and will be impossible withowt gupport of the
private sector.

Following the mismatch between the rapid populatoowth and inability of the public sector to credhe needed
jobs, the chances of university and college grashutt access readymade jobs have been diminigieimgihdously.
Joblessness is currently a challenge facing maivetsity and college graduates in developing arehedeveloped
economies. In the light of these experiences, meoyntries have gradually appreciated the potentiais
employment generation that are embodied in theapgigector. For instance, the IFC observes thairiliate sector,
which provides 9 out of every 10 jobs in developicmuntries, offers the best solutions to the chaks of
unemployment. Since the private sector is largebdenup of entrepreneurs operating in the Micro, |IBarad
Medium sized Enterprises (MSMEs), concern has bieequently raised by various stakeholders on how to
stimulate and strengthen the role played by engresurs and MSMEs. Debate has traditionally beenskdt on
whether entrepreneurs are born or made and howea gociety or country can generate a reasonatit& sf them
(McClelland, 1985; Schumpeter, 1934; URT, 2017)dcent years, however, concern has also beenetirea the
role of various actors and factors, including goweents and how they can create a supportive emaeaty how
universities and colleges can intervene througbrof§ relevant education and pedagogical approacsewell as
the role of university and college students, tpairents and guardians (URT, 2014, 2017).

Being a developing country, Tanzania has not baempted from the challenge of shortage of jobs &myrof her
people, including university and college gradualésst recent evidence has revealed that in Augd&t 2over fifty
six thousand (56,000) graduates competed for aB00t jobs that were advertised by the Tanzania Reven
Authority (TRA) (Habarileo, 2017), while in June 2Dabout 20,000 applicants turned up for about &tarcies
that were advertised by the Ministry of Internalfaifs in Dar es Salaam (Habarileo, 2014). There raemy
incidences of this kind. A number of reasons cdddadvanced to explain this situation; some haes peovided
below.

First, it is apparent that in the past few yeaesdbuntry has undergone substantial transformat&igarding higher
education. This include enhancing access to urtyerducation by many Tanzanians, through increpsimrolment
in existing universities and colleges, upgrading-oaiversity higher learning institutions into uergities and
creating new universities. These efforts have cudtt@d into an annual supply of university and galgraduates
which is proportionately higher, in such a way ttheg jobs available in both public and private sectre currently
unable to absorb all of them. As a consequencéheset developments and dynamics, employment anércare
choices have become major challenges to these aperduAccording to the Tanzania Commission for ©rsities
(TCU), the trend of admission of students in Tameamigher learning institutions showed an increfasem 53,319
students in the academic year 2010/11 to 59,887eimcademic year 2014/15. Given that a large ptiopoof these
students successfully go through their various ewec programmes, this implies that about 60,00@ersity and
college graduates join the labour market annuadlbry few of these graduates find readymade jobthénlabour
market; the vast majority are left with nowherdtoemployed (Habarileo, 2017).

Secondly, a historical review of events pertaintoguniversity and college graduates’ employment aatecer
choices in Tanzania indicates that the period leeford-1980s was largely marked by dominance ofadisti
policies in which the government was the main fdrmeployer for such graduates (Nyerere, 1968, 1979)
Apparently, this was supported by the fact thathsn the country had only one university, the Ursitg of Dar es
Salaam and a few colleges, leading to a situatiotow supply and high demand for such graduatesorlJp
graduating, most university and college graduateeviinding readymade jobs in the public sectori)emne private
sector was considered an alternative to those vidhaat qualify for public service. Major changearséd to take
place after the reforms of mid-1980s when the Gawent of Tanzania recognised that its past policied
development agenda were not adequately responditigetchanging political, social and economic ctads that
prevailed at that time, both locally and internaéity (URT, 1999). Significant changes were therefmevitable in
the form of economic reforms, which among many otiengs recognised the role of the private secto
especially employment and income generation capaditMSMESs to the majority of Tanzanians (URT, 2803
2003b). In addition, the early 1990s witnessed tidrasconomic structural changes, which came up witgjor
transformation in the socio-economic spheres incentry. Following the IMF and World Bank condiig the
country had to liberalise its economy for the marfkeces to operate (Wobst, 2001). Such liberatgatame up
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with a wider package of reforms, including privatien of state-owned large enterprises, and comrsglyumassive
retrenchment of the labour force in such enterpriggth the expectation that they would become npoogluctive,
efficient and competitive. The retrenched workensl ¢hose who were graduating from the universitg ather
colleges during those times had nowhere to be Iseabisorbed in the labour market. Gradually, thebpgm of
unemployment for university and college graduataged escalating and following the steady increéagbe trend
of enrolment in the universities and colleges,aswot expected that the problem would be solvsiliyea

Thirdly, since entrepreneurship was disliked andceedeemed evil during the socialist era (Tripg@7tURT,
1984), some barriers were set in the mindsets atidres of most Tanzanians, with regards to inneeaess and
creativity in various areas of endeavour. The high#ucation system that prevailed did not preparieensity
graduates for self-employment. It was between #te 1990s and early 2000s that the capacity ared abthe
private sector was recognised and appreciated psssible provider of the solution (URT, 1999; UDSROO01).
However, the operation of private sector initiative an economy which had formally been dominated bocialist
governance ideology needed proper reforms, evehigher learning institutions. The situation comedllithe
universities and colleges to redesign their cutasicand pedagogical approaches in order to comeitlippackages
of knowledge, skills, and attitudes which producadgiates who can cope with the current needs irbtiseness
environment (UDSM, 2001). The shift was from prodgcgraduates who are job seekers to producingugtad
who are job creators. One of the essential inpassbieen an attempt to augment the various uniyesd college
training programmes with an entrepreneurship coreponlit was during that period that trainings on
entrepreneurship started to gain momentum bydoaducting training of trainers (ToT) for univeyslecturers and
tutors so that eventually such learning facilitataould be able to equip their students with tlpiigte knowledge,
skills and attitudes about entrepreneurship. AtUWméversity of Dar es Salaam, the University of ar Salaam
Entrepreneurship Centre (UDEC) was established 9891 The other universities and colleges which were
established thereafter have also adopted the cbatapining their students on entrepreneurship.

Therefore, it has become common for policy makeedificians and academicians to encourage gradtateeate
jobs for themselves instead of expecting readynjale (Herrmanret al, 2008; URT, 2014, 2017). Nevertheless,
making such graduates desirous, willing and ablereéate jobs for themselves is held back by a nurabéactors.
First, for the universities and colleges, majorligmges lie on their capacity to prepare the gréekim terms of the
curricular they offer, pedagogical processes inedlas well as availability of qualified entreprerstup trainers.
Secondly, for the students, matters related ta thaidset in terms of readiness to invest in leagrand thereafter
taking an entrepreneurial route are issues that attention. Thirdly, for the government, the gehsupportiveness
of the business environment to new entrants argtiegiplayers is an issue that needs serious cenagidn.

In line with the above, it is evident that motivagiand inspiring university students to apprecsié-employment
in their career options and employment considematibas been one of the major focus of entreprehigurs
programmes for the past two decades in some uitiegrand colleges in Tanzania and elsewhere wadle\{Nabi,
et al, 2010; URT, 2014, 2017). Some attempts have bese in connection with review of curricular, peoigg
and the overall set-up of the teaching and leargingironment so that entrepreneurship knowledgils sknd
attitudes can be adequately imparted (Loureata). 2013). Nevertheless, it is still doubtful whetllee aggregate
of these efforts has realised substantial impatgrims of moulding the mindset of the majority cdduates towards
the needed direction (Naket al, 2010; URT, 2017). The extent to which changestkaing made in knowledge,
skills, attitudes and behaviours of the learnessri@ been well established. There are knowledge géth regard
to the extent to which universities and collegesatequately playing this important role, becauaduptes are still
actively searching for readymade jobs despite dloethat some of these graduates still find themesaelinemployed
even after five years from the time they gradudtddbarileo, 2017). This is contrary to the expéctat of the
learning facilitators, that the graduates wouldowetively launch their own MSMEs in which they cdwmploy
themselves as well as create employment oppomsnitr others. The extent to which the studentsT&Eand
hence mindset) are being transformed through emneprship trainings is therefore a major concétabgrileo,
2017; URT, 2017)In the light of these issues, this article soughti$sess the effects of entrepreneurship training
programmes on university and college graduatesarachoices and self-employment. Accordingly, thecic
objectives were to:
. find out the extent to which graduates possess @eBaterprising Tendencies (GETSs), which are ndede
in successfully starting up and operating MSMEs,
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. examine the graduates’ appreciation of entreprahguas an equally rewarding career option, and
. analyse factors affecting graduates’ choice ofeglployment.

In the subsequent sections, the article first dedds the theoretical underpinning of entreprenbigrsand self-
employment, followed by a presentation of the cpheal framework. Thereafter the methodology useqatésented.
Further, the findings, discussion, conclusion amitations of the study follow in that order.

THEORETICAL BACKGROUND AND LITERATURE REVIEW

It is widely acknowledged that the entrepreneurshif entrepreneurial orientation of a given sociefien
culminate into the development of that society Imast all spheres (URT, 2017; Nickeds al, 2010; Bakotic &
Kruzic, 2010; Peltier & Scovotti, 2010). Howeveruah of the scholarly debate on what triggers theegis of an
entrepreneurial spirit has been focused on threernpatforms, namely, an individual's in-born pensl traits,
cultural norms of the society in which the indivadis raised, and the economic environment whigdheped by the
prevailing government policies and supportivendgh® available infrastructure.

Studies about individuals’ personal traits (McGlalll, 1985) concentrate on exploring the psychoéddgiased
attributes of the persons and their impact on @erkons’ decision making processes. Such traitadedhe desire
for higher level accomplishments, endurance, engagé of more efforts towards accomplishing diffictilings,
being focused and determination to win. Supportiregview that entrepreneurship stems from in-bémibates are
scholars who bring up the concern that entrepreanaue individuals who are highly inclined on thesehefor
independence (Hisrich & Peters, 1985). Possessibigber levels of the desire for independencellgatstinguish
enterprising individuals from non-enterprising oras the basis that the former will always be sedagcior
opportunities that will eventually enable them teatively establish their own business ventureis through this
reasoning that entrepreneurship is often assocwitbdob creation processes, which drive entempgigersons into
becoming bosses of themselves. Seeing the matter this perspective, one of the current major coreé the
colleges and universities would be how learninglifators could inculcate these tendencies amowegyduth who
are enrolled for college and university educatiothie various degree programmes.

It is also apparent that the dominant, classidatdiure about entrepreneurship and the role okpr@neurs in
economic endeavours of a society had strong in@nan personal traits associated witiculated risk taking
tendencies (Bird, 1989). That led to a widely sHarensensus that since any business undertakaggaiated with
some risks of failure, successful entrepreneurs taem those who take calculated riskisk taking is a
predisposition to accept risks provided they offeeasonable chance for success (Miclea, 2004pltulating the
risks, at the very beginning, enterprising indivatiutake time to scan the environment. Secondlgy tievise

imaginative solutions pertaining to the businespoofunities they will have spotted as well as hawovercome
challenges which might arise along the way. Aridirggn the above two aspects is the third aspecigiwis about

gaining confidence and hence decisively takingoaictThis implies that in the process of attemptmgtimulate an
enterprising culture among the youth, enhancingy tinelinations on calculated risk taking behavieus a vital

endeavour. Anecdotal data about behaviours of theéugtes show that instead of going for entrepréaletentures,

the majority of them aspire for readymade jobs wblig institutions wherein job security is high. e
unfortunately, such readymade jobs are steadilliirdeg and the remaining option is for such graésab embrace
entrepreneurial initiatives. The major concern hisrbow universities and colleges could stimulatd aculcate

risk taking behaviours among students so that fih@yto today’s needs of the business environment.

In line with the above, an individual’s personalvdrand determination to pursue a certain coursectidn with the
desired level of zeal is considered important irkimg and sustaining an entrepreneurial personadtityhat respect,
some of the tendencies contributing to the devetognof an entrepreneurial mindset and hence anpeisieg
personality are deemed to be located within thdesits themselves (Foster & Lin, 2003; Mitchell, 2D0rhe role
of training about entrepreneurship should thendoeiged on stimulating these seemingly latent iafeattributes.
Some scholars have attempted to assess the levslsclo mindset using an entrepreneurial self-efficéESE)
index, which aims at measuring an individual’s &kl his or her ability to successfully launch emtrepreneurial
venture (McGeeet al, 2009). Ideally, a graduate’s drive and detertiomafor self-employment is likely to be
motivated more through seeing similar individuaébo may serve as role models. Thus, in the comfatcountry
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like Tanzania, where self-employment for graduates not appreciated in the past, nurturing and teedy
developing personal drive and determination forhsgraduates to pursue entrepreneurial ventures regyire
greater effort. This situation induces a mismatotl bence a gap between what is expected from tugtes in
terms of behaving entrepreneurially and how theyally believe in themselves.

Building on the same psychological traits, othenotars (Schumpeter, 1934; McClelland, 1985) focusedhe
individual's inclination towards innovation and atee tendencies. The innovation perspective pgstran
entrepreneur in terms of possession of innovafimmgsight, and creativity characteristics. Accoglyn a person is
deemed to behave entrepreneurially when she orrdetes a new product (either tangible goods orices)
Secondly, she or he might discover or introduceews mvay of making a product. Such a discovery dogts n
necessarily refer to an invention; it might be mpiovement in the methods of combining resourcegswhat can
lead to more value addition. Thirdly an individeain discover a new market for a product. The disgpmight not
necessarily mean going for a new geographical dnaathe ways existing products could be put irde by new
users who, by existing industry practices, mayhwte thought of such new ways. Fourthly, an engregur could
find a new source of raw materials. Here againntiatter is not necessarily about venturing into gewgraphical
territories, but even identification of resourcesich by existing industry practices had not berplated before.
The fifth possibility is about finding new ways wfaking things or organising them in a way that wreneffective
and efficient. Accordingly, going with the innowatti view means that for the graduates to appreeiatebenefit
from entrepreneurial ventures, they must be keestatning the business environment in which they dind then
creatively come up with business ideas which they exploit. There are a number of questions in eotion with
this concern: a) To what extent are the univemitgt college graduates innovative? b) What aboupénsons who
are involved in facilitating the teaching and leaghprocesses? c) How can the teaching and leaprimgesses in
the universities and colleges be aligned in orderathieve this particular need? In general term&plistic
consideration of how each of these attributes ccisngith each other becomes important.

Apart from the modelling of the genesis of an gmeeeurial spirit, studies that focus on the rdéy@d by societies
often concentrate on sociological factors, whodkiémces are deemed to have an impact on the pitses that
the individuals eventually develop (Ibrahim & Elig002). Such personalities are associated wittgngnother
factors, the environment from which individuals aaésed, and the dominant cultures (Hofsted, 198@1); the
level and quality of education systems they go uglp and the role models they see (Birley, 1984) the
experiences they acquire through apprenticeshifs Jiggests that in a society which is not welleemed with a
good proportion of well-to-do entrepreneurs who banused as role models, the upcoming generatiorhaedly
develop the requisite mindset. As introduced eaviiiethe Tanzanian context, this is even morelehging because
of the socialism era that the country went througlits history, in which the principles of Africasocialism
articulated in the Arusha Declaration of' February, 1967 (Nyerere, 1968) were upheld. Durihat era,
cooperative ways of managing economic affairs vegrreciated while individual initiatives of an eapreneurial
manner were discouraged and condemned. In subdegeans, the business environment was apparently
challenging to entrepreneurs at all levels. Enepurs were disrespected and nicknamed “econorfateaas” and
“racketeers”. The government had declared war esdhindividuals (Daily News, 1983). Furthermoreimake the
situation more challenging, the Tanzanian parlianpassed an Act in 1984 (The Organised Crime Cbwrtcb
[URT, 1984]) that enabled the government to de#h wefiant individuals.

Apart from the personal and societal triggers of eatrepreneurial spirit that have been highlightadother
important category of factors focuses on enviroradiorces — the type of economic and non-econandigences.
These include government policies and the way #fégct development of entrepreneurial orientatiomoag the
citizens. These include supportiveness of systamh as those associated with entrepreneurs’ atadgsancial
credit, serviced land, technology, markets, trartgion systems, electric power, water supply, &r@hdliness of
business registration and taxation systems. Fisdfngm a survey of enterprises in Tanzania (IFQQ30about
factors that hinder their development establishedévels of severity shown in Figure 1.
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Figure 1: Rating enterprises asinfluenced by major constraints (in %)
Source: IFC (2003), Enterprise Survey - Tanzania

Apart from the constraints listed above, it is es@nowledged that the type of education and thieatbn systems
students go through from childhood to universitgn#icantly matter in shaping their minds. Takinghalistic
consideration of the influence of all these factigrsherefore imperative in our attempt to estdbfesctors which
influence university graduates in taking their esreptions and self-employment decisions. The ¥alg section
deals with the conceptual framework.

Conceptual framework

Following the theoretical underpinning described\ad it is apparent that university and collegedgedes’ career
options and self-employment choices are influertmg@d multitude of factors, including their persoaabpirations,
the expectations of the society surrounding themvelsas the economic and non-economic conditionté micro
and macro environments. Accordingly, the curreticler examines the GETs of university college stuglen

connection with how such GETs are potentially acepli nurtured and eventually deployed in their ear@nd

employment choices upon graduating. As indicatethénconceptual framework (Figure 3), it is eviddrdt such
GETs are largely influenced by the socialisationcpsses that the students undergo, which are ofteterated by
factors at both the micro and macro environmente ffamework depicts an input-throughput-output etpathich

shows that inputs are high, comprising of scho@dgates and others who have equivalent qualificsitior

admission into universities and colleges. Thesengouniversities and colleges for learning purgogdile having
certain expectations, which are moderated by factmm the micro and macro environments. The mduhera
factors include information the students have, Wletorrect or wrong, about jobs in various sectmhiding their

rewards and status; what they have learned so their lifetime; what they see in terms of atthaetess of various
jobs and career choices made by others whom theegiseole models; and at times, what their pareatg them to
do upon graduating.

In-puts Through-puts Out-puts

Universities and
High school colleges’ teaching and Graduates’ career

graduates and learning processes and employment

others % ~|  choices
Students’ GETs

Micro and Macro Envirenmental factors

Figure 3: Conceptual Framework of the Study (Source: Author's own design)
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University teaching and learning processes are eqinelised as the throughputs, which are expeceédstigate
and nurture the GETSs that the students need foeldpwg entrepreneurial orientation. GETs entadl thualities
associated with need for achievement, independecaleulated risk taking, creativity and innovatiess,
opportunity searching behaviours, personal drive determination. It is expected that the chancesipropriately
moulding the knowledge, skills, attitudes and euwally behaviours of the learners will be higher vehénere is
adequate quantity and quality of teaching staff sungportive infrastructure. The model shows thatdreation of
graduates with high levels of GETs, who can comfiyego for self-employment, relies very much oe tfuality of
inputs, throughputs and the effects of micro andnméactors.

METHODOLOGY

The study used a multiple cases research desigerelm three cases were used. This is in line widkeS(1995)
and Yin (2003) who claim that case studies arentlost appropriate choices in situations where tredyans of
persons, events, decisions, periods, projects;ipsliinstitutions, or other systems have to bdistuholistically by
one or more methods. The rationale for this cheioerged from the complexity of the subject matteerms of the
objectives that the study intended to achieve hadype of information that was needed.

During the study, the first case consisted of aigrof 48 final year students at Sokoine UniversityAgriculture

(SUA) from various academic programmes. These hagvis interest in self-employment upon graduatingeyt
had been brought together under a programme thatdaiat enabling them to learn entrepreneurshipinbss
planning and concurrently develop business planshi®ideas they had. The programme was run in 2iree
weeks. The second case consisted of 42 graduatesarious universities in Tanzania, who had beemudht

together in 2013 for a two-week entrepreneurship lausiness plan writing programme under the coatitin and
sponsorship of the National Economic Empowermenir€d (NEEC), based in Dar es Salaam. The trainiag

facilitated by the University of Dar es Salaam Epteneurship Centre (UDEC). The third case cortsisfe28

finalist students from the Dar es Salaam UniverSitylege of Education (DUCE). These had been brotagether
in November 2012 by UDEC in a three-day entrepresteép awareness programme. The size of the threapgr
mentioned was conveniently determined by the nurobstudents who had registered into the trainirggammes.
The author of this article took part in all theglrcases as a resource person.

Data Collection Instruments and Processes

Data was collected from each of these groups usi@gseneral Enterprising Tendencies (GETs) queasdioe. The
instrument has 54 objective questions which aréyded to assess the respondents regarding posseddize key
tendencies which are associated with enterprismttividuals. Such tendencies include individualstlimation
towards having high needs for achievement, indegmeel creativity and innovation, calculated risking
propensity, personal drive and determination.

Apart from the GETs questionnaires, a check listqoéstions was prepared to help in conducting ptkde
interviews, which were carried out in order to explthe extent of the graduates’ determinationdimgy for self-
employment and the ways they felt about possesbmgppropriate knowledge, skills and attitudesylwere also
asked about their feelings regarding entreprengutehching and learning processes in their resgeaniversities
and colleges, their lecturers’ possession of suobwkedge and skills and the methods they used achiag,
adequacy of such lecturers and their availability donsultation with students. Moreover, the inttieipterviews
focused on the availability of appropriate teacharmyl learning infrastructure including classroomsmber of
students allocated in such classrooms, number wépmeneurship lectures and seminars per week e of
entrepreneurship learning activities assigneduddesits and how they are assessed. Students weraskisd about
how they interacted with other entrepreneurshigesialders including MSME operators who could beduse role
models. Students were further asked if they evdrtha opportunity to listen to guest speakersntimaber and the
quality of such speakers, as well as what theyleadht from them. Information was also collectedwththe ways
they perceived the business environment with re¢mrapportunities and threats of establishing amshaging an
MSME, in Tanzania. The influence of their paremsl guardians and other influential persons in thespective
networks was also examined. Finally, they were @s&eomment on their career choices and what nfiigittthem
from going for self-employment.
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In order to enrich information that was collectddough in-depth interviews, a focus group discussizas
conducted for each of the cases. In line with Y2003) the number of participants in each focus grdiscussion
ranged from 6 to 8 in order to maximise the contitns from each group and to have the appropcdeit¢rol over
the participants. The issues discussed were sitoildrose explored in the in-depth interviews.

Data Processing and Analyses

For the objective responses, the filled-in questares were processed following the calculationcedores
governing generation of summaries for each of #atiens of the GETs questionnaire. In that way eadividual
respondent’s scores on each of the five sectiome established. Aggregates of the results were rihesate for each
case in order to establish the numbers and pegenta individuals scoring above or below averageach section.
Moreover, in order to establish the significancéhef graduates similarities or variations in teohtheir possession
of GETs and hence the likelihood of going for satiployment or not, a Chi-square test was condufcteéach
GET.

Qualitative data from the in-depth interviews aondus group discussions was analysed though thefusentent
analyses techniques, whereby associations of defanes were made in order to arrive at a meaulicghclusion
on each subject matter. Notes collected duringirtbdepth interviews and focus group discussionseweed to
establish the frequencies a certain issue was artiby the participants. While analysing the datiie data, the
audio USB disc recorder was played repetitively #metefore helped the researcher in tallying tlegdencies a
certain subject was mentioned as well as how it mastioned. In that way the researcher was ablaake the
appropriate summaries and conclusions.

DESCRIPTION OF THE CASES
The details about the three cases and the wayswdataollected, processed and summarised aboutoédicbm are
presented below.

Case 1. SUA Graduates Training Programme

SUA students are trained through various curricuMrich essentially aim at equipping them with khedge and
skills needed in the agricultural and related ssctaleally, entrepreneurship trainings and expaswuld basically
help in enabling graduates from SUA to see ancesgiportunities associated with the wide varietagrdficultural
products, agro-processing and associated valueshBor the entrepreneurship and business planlageaent
training that was conducted for final year studdotsthree weeks (from 30September to f9October, 2013), a
total of 48 participants took part, 38 males andfédales. The main facilitators of the teaching #atning
processes were from the University of Dar es Sal&mmepreneurship Centre (UDEC). The training ainaed
enhancing participants’ ability to identify busisespportunities and thereafter enable them to comewith
business ideas, assess the market viability of Elegs, actually start such enterprises, and math@geperations as
well as financial matters of such businesses. [Quitie initial phase of the training, participantsrevtested on their
GETSs, using a standardised GETs questionnaireeTaplovides a summary of the responses of thea&ipants.
Three participants were not in the classroom wthike test was being conducted, and therefore resfiltmly 45
participants are hereby reported.

Table 1: Summary of GETs Resultsfor SUA Graduates

SIN General enterprising tendency | No. of those scoring | Total number of | Those scoring
average and above participants average and above
(%)
1 Need for achievement 26 45 57.8
2 Independence 20 45 44.4
3 Innovation and creativity 19 45 42.2
4 Calculated risk taking 24 45 53.3
5 Drive and determination 25 45 55.6

The column showing percentages suggests that tidersts scored slightly above average for the GE§s@ated
with need for achievement, calculated risk taking drive and determination, while scoring belowrage on the
GETs associated with independence, innovation eewtiuity.
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Case 2: NEEC Young Graduates Entrepreneurship Training Clinic

The National Economic Empowerment Council (NEEC) T&fnzania is a government organ which supports
enhancement of economic initiatives, including ciyadevelopment for private the sector. One of tiwee
functions of the Council is to raise entrepreneirgiducation, skills and knowledge levels of Tanaas in their
endeavours for economic development.

In April 2013, the council invited graduates fromiversity/higher learning institutions from variousiversities to
apply for participation in the Young Graduates Epteneurship Clinics (YGECSs), a programme that eeelucted
at the University of Dar es Salaam Entrepreneursléptre (UDEC). The implementation of the YGECs was
continuation of government efforts aimed at empdawgeyouths with relevant knowledge, skills and dailiges that
would enable them to identify available entreprei@wpportunities in the country. Such empowernfentised on
supporting and coaching graduates who are intetéststart their own businesses to acquire entneprship skills
and develop their business ideas into full businéass. The programme was run in the form of virtneubation
whereby selected graduates attended training anel @oached to develop their business plans anceimgait them.
A total of 40 graduates were short-listed and sprets by the council. The actual training took plémen 13" to
31" May, 2013 under the facilitation of UDEC. Durinigetinitial modules of the training, the participantere
tested about their general enterprising tendenainsg a standardised general enterprising tendemgiestionnaire.
Table 2 provides a summary of the responses of@hgarticipants.

Table2: Summary of GETsResultsfor NEEC - YGECs

S/no. | General Entrepreneurial No. of those scoring | Total number | Percentages of those
Tendency average and above of participants| scoring average and above

1 Need for achievement 25 40 62.5

2 Independence 22 40 55.0

3 Innovation and creativity 18 40 45.0

4 Calculated risk taking 17 40 42.5

5 Drive and determination 24 40 60.0

The results show that participants scored aboveageefor the GETs associated with need for achiemendrive
and determination and independence while they dqaoerly for calculated risk taking, innovation agréativity.

Case 3: DUCE Entrepreneurship Training

The Dar es Salaam University College of EducatibblCE) essentially provides a curriculum that is rgelaat
producing education specialists. The majority of tiraduates from this institution normally have gpects for
being employed as teachers in public and privateas. Nevertheless, entrepreneurship trainings exibsure
would instil into these graduates from DUCE theWlealge, skills and attitudes that would triggeritmeindset to
consider self-employment in related disciplinest Fstance, instead of graduating and using theitifcates in
searching for readymade teaching jobs in public piinhte schools, they could consider opportuniéiesociated
with establishing their own schools, starting sraall growing steadily.

As part of service to University of Dar es Saladndents, UDEC organises and facilitates entrepmshgutraining
programmes to various categories of students whi teago for self-employment after graduating. Aclingly, in
November 2012 (from 1%2-14" a training was conducted to 28 final year DUCHdsnts who had interest in
entrepreneurship. Just like in the case mentioaeliee the GETs test was conducted to these fjzaitits and the
summary of the results is as provided in Table 3.
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Table 3: Summary of GETs Resultsfor DUCE Finalists

S/no. | General Entrepreneurig No. of those scoring Total number of | Percentages of those

Tendency average and above participants scoring average and
above

1 Need for achievement 17 28 60.7

2 Independence 15 28 53.6

3 Innovation and creativity 13 28 46.4

4 Calculated risk taking 12 28 42.9

5 Drive and determination 16 28 57.1

As evident from the percentages column, the resuigggest that the students scored above averagbefdBETS
associated with need for achievement, independandalrive and determination. On the other handtehdencies
associated with calculated risk taking and inn@ratind creativity were the poorly scored.

ANALYSISAND INTERPRETATION OF FINDINGS

The findings are presented in two sections. Thst fiection presents results of cross-case analydesein
guantitative results from all the three cases alestically examined. The second section preseémsqualitative
findings obtained from focus group discussions iandepth interviews.

Cross Case Analyses of GETs Test Results

In order to analyse the extent to which the stuglémim the cases mentioned above possessed sonitifferent
levels of GETs and the possible effects on théfresaployment and career choices, Chi-squ3f fests (Churchill
& lacobucci, 2002) were conducted. These focusedsmertaining whether the graduates significanfifgr@d in
terms of possession of attributes associated wetdrfor achievement, independence, innovation aedtitity,
calculated risk taking and drive and determinatB®elow are summaries of the results for each tetyden

The need for achievement

For this tendency the percentages of graduatessatied average and above in all the three cases58e161 and
63 for SUA, DUCE and NEEC, respectively. Resultstatistical tests of whether such tendencies rdiffeamong
the institutions are provided in Table 4, indicgtthat on 2 degrees of freedom, the obtained QlmwsnstatisticX?
= 0.209) is not statistically significant.

Table 4: Cross Case Analysis of Need for Achievement

Case Observed N Expected N Residual Test Statistics
SUA 58 60.7 2.7 X 209
DUCE 61 60.7 3 df 2
NEEC 63 60.7 2.3 Asymp. Sig. .901
Total 182

a. 0 cells (.0%) have expected frequencies lessGh@he minimum expected cell frequency is 60.7.

This suggests that the results for this tendendyndt lead to responses that were significantlfediht between the
three higher learning institutions. Many of thedgtots appeared to have relatively high needs fbreaement.
However, the challenge is how they can innovatiwslgne up with business ventures that can help toesnrive at
those needs.

I ndependence and autonomy

Regarding the tendency ‘independence’, studergdl itases appeared to score poorly, i.e. only B84 and 55%
for SUA, DUCE and NEEC, respectively. On 2 degrefefeedom, the obtained Chi-square statis{tc=( 1.451) is
not statistically significant; suggesting that therre no significant differences among the studfota the case
study institutions. Table 5 provides a summaryhefesults.
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Table5: Cross Case Analysis of Need for Independence

Allan Shimba

Case Observed N Expected N Residual Test Statistic
SUA 44 51.0 -7.0 X 1.451a
DUCE 54 51.0 3.0 df 2
NEEC 55 51.0 4.0 Asymp. Sig. 484
Total 153

a. 0 cells (.0%) have expected frequencies lessGh@he minimum expected cell frequency is 51.0.

It should be noted that need for independence ésofrthe major drivers for individuals going folfsemployment
as it is associated with the desire for one to bess of him or herself. In circumstances wherér sutendency is
not popular by the graduates, their chances ofvierg into entrepreneurial ventures might be low.

Innovation and creativity
Scores on the innovation and creativity tendencyevike poorest of all; these were only 42%, 46% 45 for
SUA, DUCE and NEEC respectively. Test statisticevshhat on 2 degrees of freedom, the obtained Ghée
statistic & = 0.195) is not statistically significant, implyirtat the poor scores cut across students in aisca
Table 6 provides a summary of the results.
Table 6: Cross Case Analysisfor Innovation and Creativity

Cases Observed N Expected N Residual Test Statistics
SUA 42 44.3 2.3 X 195
DUCE 46 44.3 1.7 df 2
NEEC 45 44.3 7 Asymp. Sig. .907
Total 133

a. 0 cells (.0%) have expected frequencies lessGh@he minimum expected cell frequency is 44.3.

Innovation and creativity are vital tendencies mrepreneurship in such a way that some scholeesSchumpeter
(1934) argued that there is no entrepreneurshipowttinnovation. Following the fact that this i®theast scored
tendency in the GETSs test for all the students liea in the study, the likelihood of such studegting for
entrepreneurial ventures appears to be limited.

Calculated risk taking

Just as it is the case for innovation and cregtafitove, the students also scored poorly on thmiledéd risk taking
tendency, scoring 53%, 43% and 43% for SUA, DUCH BIEEC, respectively. The results presented in g3bl
below show that on 2 degrees of freedom, the obthi€hi-square statisticX{ = 1.439) is not statistically
significant, indicating that possession of thisdemcy doesn’t differ among the students from thedltases.

Table 7: Cross CASE ANalysisfor Calculated Risk Taking

Cases Observed N Expected N Residug| Test Statisti
SUA 53 46.3 6.7 X 1.439a
DUCE 43 46.3 -3.3 df 2
NEEC 43 46.3 -3.3 Asymp. Sig. 487
Total 139

a. 0 cells (.0%) have expected frequencies lessGh@he minimum expected cell frequency is 46.3.

Calculated risk taking is one of the core tendeaieentrepreneurship as every type of busineasssciated with
some element of risk. It is therefore apparent statlents who are risk averse can hardly make thayr to
entrepreneurial careers and self-employment.

Drive and determination

Regarding drive and determination, students inhalthree cases scored above average; that is B8%0and 60%
for SUA, DUCE and NEEC, respectively. This indicatbere is a possibility for dedicating the necessaergy

and endurance in undertaking an economic actigisypresented in Table 8, test statistics showdha& degrees of
freedom, the obtained Chi-square statiskt< 0.150) is not statistically significant, indiaagi that all students in
the three cases have this tendency.
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Table 8: Cross Case Analysisfor Drive and Deter mination

Cases Observed N Expected N Residug| Test Statisti
SUA 56 57.7 -1.7 X .150a
DUCE 57 57.7 -7 df 2
NEEC 60 57.7 2.3 Asymp. Sig. .928
Total 173

Allan Shimba

a. 0 cells (.0%) have expected frequencies lessGh@he minimum expected cell frequency is 57.7.

It is worth noting that however good they maybe, skores for this tendency cannot work in isolatmstimulate a
person’s desire to venture into entrepreneuriakaadurs. They have to be supported by the othdeteries, such
as innovation, creativity, calculated risk takimglahe desire for independence.

Findings from Focus Group Discussions and I n-Depth I nterviews

Apart from the analysis of responses from the sitgjequalitative analyses of the responses fromirtbaepth
interviews and focus group discussions were camigd The patterns of information showed that maftthem
(about 70%) had interest in going for an entrepueiak career. In their explanation they showed esitsm for
creating their own enterprises and thereby cregtibg for themselves as well as employing othehgyTwere also
able to articulate the business ideas for whicly theuld be interested to establish enterprisest mioahich were
in line with the courses they had learnt at thevewsity. For instance, for SUA graduates, moshefitleas were in
the areas of agriculture and agro-processing, dotu fish farming, poultry farming, diary farminghé milk
processing, rice processing and packaging, andtfgrand timber production.

In terms of the appropriate knowledge, skills artitugles, students acknowledged the fact that theg the
technical skills needed for taking care of the a#mand or farm products. However, they admitteat they

seriously lacked entrepreneurial skills which wohkldp them in translating the technical skills thed learnt into
creative business ideas for which they could estalduccessful enterprises. Some of them acknowtedhat
before the training on entrepreneurship, offeredJBEC, they had never heard of entrepreneurshignBtiose
whose degree programmes were business-orienteditedirthat their universities do not adequatelyipghem

with the necessary entrepreneurial knowledge aifits.skntrepreneurship is taught and examined dkg other
course. For instance, a class of 300 students oe msotaught by one lecturer, who basically letuamd uses
PowerPoint. In addition, due to limited physicdrastructure and human capacity in the universitireserms of the
numbers of lecturers and lecture rooms, the sizeofinar groups for such students are also veggJaome up to
100 students. Interaction between lecturers andiests is therefore very limited. Some of the lemtsirwho teach
entrepreneurship have never practiced entreprempuifsemselves; this way, it is difficult for theainees to learn
from the trainers. The use of practicing entrepuesi@s guest speakers is unheard of in some ainilrersities.

Regarding their views about taking up an entrepreakcareer and self-employment, as alluded tovepover 70%
of the students wished they could do so. Howevesgir twishes are very much affected by several éitiuhs that
include lack of practical experience and exposiak of self-motivation to make things happen, kwk of start-up
capital from either themselves, their parents tatires. Others include limited access to formalrses of finance,
unfriendly business environment plagued by marisrie entrepreneurs in the MSMEs sector in Tanzamd the
culture of appreciating those working in well-editied offices rather than start-up firms everhd pay from start-
up firms might be good. A combination of these aidilar factors do not help the students develap rilght

mindset in appreciating and embracing self-emplayme

DISCUSSION OF FINDINGS

As presented above, the findings from studentgareses to the GETs test as well as those frompithhdaterviews
and focus group discussions apparently reveal sgaps between what is ideally expected and whattisafly

taking place with regard to university graduateaieer choices and employment matters. There ace gaps
between what the universities offer to students arfdht the graduates actually need in order to take
entrepreneurial careers and eventually self-empémgmin line with the conceptual framework estdi#is for this
study, as well as the research objectives, thel@moht hand could be discussed at three leveldents, universities
and their curricular, and the government policiésclv regulate the business environment.
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First, in analysing the graduates’ GETs, the res@tealed scores which were slightly above avepagendencies
related to need for achievement (60.3%), indepecel€hil.0%) and drive and determination (57.5%). elew, the
scores were below average on tendencies relatathtvation and creativity (44.5%) and calculatesk riaking
(46.2%). These suggest that more needs to be Heoause following the dynamics in today’s busiresssronment
with regard to employment matters and increasenimlment and graduation trends in Tanzania's cellegnd
universities, possession of the right GETs by gaseklis essential. Graduates should be awaredhataye the days
when one would easily get a readymade job uponugtady; instead, they have to embrace the nornivate
sector operations, in which the GETs play a pivaotés. Lack of start-up capital is a challenge whis mentioned
often, and which many university graduates use sfsiedd in hiding their lack of innovativeness amdativity and
hence inability to establish their own MSMEs. Thelings have indicated below average scores ont¢hidency,
an observation which supports Schumpeter’'s (193dpsical view that without creativity and innovatio
entrepreneurship can hardly be developed in anietyodNe should note that finance is only one fgctoday’'s
university graduates should be willing to start Bmaith the minimum resources available, but wighowth
aspirations. In line with changing the mindset cddyates, their parents and close relatives shelatd appreciate
entrepreneurship as an equally rewarding careghé&r youths and support them accordingly. This lsa achieved
only if university graduates create this awareriastheir parents and close relatives; but most irgmaly, the
graduates have to believe in themselves and dermatm&ntrepreneurial attitude and behaviour, wimicturn can
provide confidence to their parents and close iveat

Secondly, in examining graduates’ appreciationrafepreneurship as an equally rewarding careelitgiine data
from in-depth interviews and focus group discussidndicated that over 50% of the students apprciat
entrepreneurship. However, for this attitude toae#l anchored in the mindset of many graduatesyarsities and
colleges should do more in supporting developméi@®BTs in their students. As Herrmaahal (2008) stressed,
higher education institutions should produce em&egurial graduates. Universities and other stdken® should
also be sensitised to see that entrepreneurskéarisable, and can be taught (Heatyal, 2005; Gibb, 2002; Fiet,
2000; URT, 2017). They should also be responsibletfie current and future generations of entrepnene
enterprises, employment opportunities and privatdos development, nationally and internationallyuz et al,
2009; URT, 2017). Entrepreneurship is also wekdith with competitiveness of nations; however, ideorto
achieve this, there should be appropriate teachintjlearning. It is widely agreed that entrepresigiprknowledge
and skills can be adequately imparted through fliegr by doing” (Politis, 2005) and there are mappraaches
through which this can be done, including the ussiraulations, case studies and discussions, &hdi dittachment.
However, with regard to the findings from the imptieinterviews and focus group discussions preseabeve, the
use relevant teaching and learning methods thatdvdevelop entrepreneurial tendencies is very édhitn the
universities represented in this study. The vergdaclasses that force lecturers to adopt the deanethod do not
support learning by doing, which is one of the majeaknesses in teaching and learning about eetnreprship.

Thirdly, in analysing factors affecting graduateboices for self-employment, the level of condune®s of the
business environment is another important fact@cdgnising the role played by the business enviemmhe
Government of Tanzania launched a National Emplayr®elicy in 2008 (URT, 2008). Regarding enhancenoén
youth employability, the policy had the followingad very important clauses.
i) The government in collaboration with academic,iiag and research institutions, employers
and workers associations shall, from time to tiraaklish a mechanism for skills development
in the country, to be used as guidelines for foranadl informal skills training programmes to
enhance employability of the national labour fobmh for formal and self-employment.
i) Entrepreneurship training programmes at tertiary dahdower education levels shall be
encouraged to form part of the training curriculém inculcate entrepreneurial ability and
promote self-employme@/RT, 2008: 19).

Despite these good intentions, findings from inttepterviews and focus group discussions of thislyg revealed
some weaknesses by the government in implemertsngolicies and regulations. The policy was to &dawed
after three years, but it hasn’t up to now. Thaation is the same for similar policies, includihg National SMEs
Policy of 2003 (URT, 2003a) and the National Tratdicy of 2003 (URT, 2003b). The graduates citekent
factors including lack of initiative in stimulating favourable business environment, including la€lspecific
government programmes aimed at supporting uniyegsiiduates to go for self-employment, difficulties the
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youth in accessing start-up capital from formatitnions and cumbersome regulations for MSME egireurs.
While the above situation prevails, it is notaltiattrecently (2017) the government has again cqmeitn another
attempt - launching of an inclusive national entemgurship strategy (URT, 2017), which if well-iraplented
would help in alleviating the situation. In genetatms therefore, for entrepreneurship trainindidtives in
Tanzania to yield the envisaged results, moredéas tdone at all the three levels discussed above.

Limitationsand Areasfor Further Research

The current study did not consider gender of thelestits and ways such a variable would have madeethdts
different. We suggest that future research showbd lat this variable since African entrepreneurshipo a large
extent affected by gender relations (Rutashoby@Q2Minniti et al, 2005). Moreover, the study did not consider
the graduates’ backgrounds in terms of core couts®s majored at the university and even at seagnsichool
(whether science or arts). This could be anothgromant factor to look at while attempting to fimdit how
graduates with science and/or arts backgroundseagoulled towards entrepreneurship and self-emptoymVe
also suggest a study that would involve all uniitexs and colleges in Tanzania in order to objegyi\find out and
document the content of what is being taught atemitepreneurship as well as how teaching and legrare
carried out.

CONCLUSION AND IMPLICATIONS

This study assessed the effects of entrepreneurstiffpng programmes on university and college getes’ career
choices and self-employment. It analysed the exthese graduates possess GETs, their appreciafion o
entrepreneurship as an equally rewarding careeoro@nd factors affecting the graduates’ choicesutiself-
employment. The findings above imply that thera ist more to be done in order to enable univergiaduates in
Tanzania to go for entrepreneurial ventures arfdeseployment. Political will and policy formulatioalone are not
enough; before university graduates take the apjatepaction towards self-employment, they needd@onfident

of the whole entrepreneurial route, the associptedesses as well as the rewards and penaltiesiagsbwith it.

Accordingly, while still at the university and cetle, students need appropriate entrepreneurialirtgathat can
systematically change their attitude and thereblytpam towards self-employment. This will be pddsionly if the
universities and colleges put in place the appatericurricular, ensure a conducive teaching andnileg
environment as well as use of competent entreprehigutrainers who can induce development of thpiisite
GETs to the learners.

The business environment will need to be improtednake it welcoming for university graduates. Reggible
government institutions have to provide supportindversity graduates who have innovative ideaswandt to go
for self-employment. Issues like access to findnarad technical support, business registration gaaces, tax
payment processes, and provision of business dawelot services (such as business planning, magketicords
keeping, business diagnosing and counselling) tabe well-streamlined and coordinated.

Moreover, students and their parents have to sydteally change their mindset with regard to seffpboyment.
They should accept the reality that with the ongaimcrease in the number of university graduatesy a small
percentage will be employed in the public sectdre Thajority have to create jobs, a process whidlls éar the
appreciation of entrepreneurship from the familyeleupwards. In conclusion, self-employment for Zamian
university graduates is feasible; however, thewe gseat need for collaborative efforts from thesnts themselves,
their parents, the universities and colleges, theeghment and other relevant stakeholders.
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