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WAPPLIED LINGUISTICS IS A BRIDGE" .V
SOME GENERAL COMMENTS ON APPLIED LINCUISTICS

~WITH SOKE PARTICULAR COMUENTS el Ve

ON THE TEACHING OF GHAMMAR APD GOMMUNICATION

;_' , vk .2 R Trques Lomax

i

practlcal concerns of teactera rqd course: desigﬁers,

inupect;ra and gla4nurd. On ;Lc iér'ﬁz le are. LL;_:,
theoretical and dasarlptlve concerns of linguists
together with their hyphenated and unhyphenated
colleagues -~ socio~linguists, psycho-linguists,
Philosophers and anthropologlsts among them. I put the
practical people on 'this' side because it is with then
that applied linguistics starts, from them that it draws
it® meaning and it® purpose. It is not that linguists
decide to ask, '"How can our theories and descriptions

be applied, how can we be practical?'; rather it is that
teachers and other concenred in teaching ask, 'How can
our problems be solved in a systematic way, how can we
be theoretical?!

Applied linguistics is thus necessarily interested

| in both practice and thecrys it attempts to link the

two. It fails in 1ts purpose if it does not do so.
Like other disciplines, applied linguistics is
normally in a state of change. How it thinks and what
it thinks about and how it talks about its thoughts are
all matters which are subject to external and internal
influences. The latter c me mainly from dynamic
individuals (or groups) who have fuor the time being

succeeded in capturing the attenti.n of their

colleagues (I shall menti.n a few later). The f.rmer,

Applied Linguistics is a brdee. On this side, are the ...
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?*1s=the.oackgrqgud ﬁu ;ﬁ,

as the nature- of the dlSlellﬂe duggests, may come

from two gources: “the evalving neads of language 20y SEBY. oy

learners "4ndo their geachers; and the urrent preocupatlons o T ke

of the’ 11ﬂgﬂlstic itheorists and 6esuript1v1ts.““

W B " ST ol 12 Ll Y 7T
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In recent %ears there has Yeen s nbtable

=Y ¢ 1

coigeddenge of . pr3831ng practlcal “problems -and exciting

il itk Y L E P ¥

developments . ln pneory, & 001n01&eﬁeemthai Q@s begn

mad e irultiul by the worL of 3uut ‘such individug %gﬁggjmmzz:{ﬁ;
I meatipned a. monent ago who nqve been hble :to: ;i e
undersngn@prthﬂsﬁ+e; wﬂd to’ draw some-fokeeful and-
pgrtinent conciﬁsioua; i WlLL not’ uay that any..

problems have been solved; only that tley chave bﬁen very
energetically thought s about, Lalked_about and written
a%gu%g o the eéxtent that, matcrlala and texﬁooo rg cafd ok
whole progradmesvof language Leaehlng, as ‘Well as® DEAGHL Ve 0
teacher traihlng, have. axpeared whlch show cleariy bhier o
impaet o'f ‘these events and whlch can now be evuiuate&

on the basis of ‘actual alaasroom experlence EEr B A i e,

tangible results. i A g 0 G o

In- saylnD this I have in mlnd parﬁlcularly one
movement in’ applied. 11ngulstics, the movement thato: 7
has produced what is most oP¥en called the ‘00%munica$iva
Approadh® to languagegtea941ng{'_The success ‘of this "
movement has given ripe to renéﬁed thbu?ﬁf“dﬁbﬁ%ia' - B
problen in lanrua&e 'i:eae.:i.nfT tnat is by 10 médnsid new 5
one though fhe terms in thcu it ds dlscussad today
areimostly rntner recent inveantions. I shall call thla

the ‘problen: of, Cralaar ‘and Cophunication. . Here, briefly,
x e e kAR L

T

Nowadays,_ oiodéfdoubﬁs (or no-one I knqw doubts)

J{that knuwlng a lanbua#e-— tothe. . point of belng able

to apeak lt, anderbtanﬂ At:vhen. ﬁ“cﬂena rfgd 1t”§na‘"f*

= b SRS

<‘L tlcal conEeteﬁce. B also anDlVGS I suggest,'

i ok least (2) ‘Eggﬁgptic' knewledge. (roubhly, knowle&ge DE

the: Werd "and what- peonle dgiin. lt} such 35 knOWiﬂé the‘f

e L B

difference between the past and the Oresent and he”
future (I mean times, not tenses ), or between specific

and nonspecific objects, oI between probability and



poasibilitybOr betWeen events. and staten, or between'being

rude and bedin polite, op betveen daking. a Promise and

issuing a threat; -and (3) ¥nowing the 'rules of usge! of a
grammar for expressing and doing these #arious %hingé'and
for 1inking such expressions and: actions together in
'dlscourse, that is in cortlnuous-speech or.writing; and

(4) knowing how the rules of use are. sensitive to ﬂifferent
social 8ituations, i.e., how language behavioyr varies _
according %o 'where! it takes place: between whom, on what
occaslon, in what Setting. 'All of these different sorts of
knowledge together add up to what is now usually called
'communlcatlve competence'

- Ty - - ol ¥ e

NoWwadays no-one doubts, either, that cunmunlcative
competence is just exactly what learners nust be assisted by
their teachers to ‘acquire when learning a new 1an guage.

The communicative needs of learners are not, of course,
always the same;- but the eeds are anlways communlcatlve.
Any good syllabus will obviously need to take account of
boﬁhlthese factse. :

Pyt
I_!

So here'ig the problems grauted. that coumunicative
:cohpefencé hag nore to it. than kuuvlﬂg . grammar; nd'éranted
that what learners need is .to. oehave eommunlcatlvely not
just grammatically, ‘how should, a gyllabus be organlsed? -

around’ grammar? Or around Communication?
Pirst let me try to clarify this differences.

The syllabus which is organised around grammar (taklng
'grammer' in o broad sense to include the pnono“ogy and
literal meanings of a }anguawe as well ag its morphology and
syntax) is essentially a list of sounde (the individual
phonemes ns well as patterqs of stress and intomatitn), of

morphological and mvntacilc ca$e arles (Like tense,! modallty,

Subject, objeet, inte rrug<t Ve, cecl rative}, and of
e “**eqveac;~hnd raqbe)

vocabulary itenms ( el eg T

Phe syllabus Whlc f'd ur;aﬁiﬁET around cpmﬂuq;catlon is

esgentinlly a ligt of 'gituntioans! (like 'aAt the restaurant’
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' gompetence is what the desired sbje subi e is; and it is in

35
or ‘iﬂaansemiﬁmrl),;ﬂﬂctivities' (like converaing, telephening,
letter~writing,: listening to the radio), 'functions' (Like

ordering, thanking; defining,  exvlaining) and. 'notionst

(like tlme, Probability, couse, specific-ness). The grammatical

Byllabnﬁdﬂ0£ﬁ ﬂ@¢@¢PiﬂFOHnﬂQJr}ﬂnqrefﬁh@fﬁﬂ@taﬁhﬁﬁyth% objeat
of language teaching is the agquisition, flel csmmungcation |
skididsg. it simply. does; no-t pub cammun;catlan flrst, does
not mpke,it: the basis. of dts pwn internal Jrganlaahmpn.ﬁ
The eompunie ative, syllabus,. llkevlse, does not lgnqne thel:r
s faet: thaj”csmmun;catman skill pr9aupp0583 gn:wlng gramman.f$
It simply does not »ut granngr. Lirst, doeq nat make 1t’ ‘

tha basis of its own internazl urga nlsatm;n.

£ T vk 24 R R R ' : 53

The prable“ AL Lirsd j}bhu b%e Wnsw%; is: a Syllabuli

shnuld behﬂ?ganlﬂeu_ﬂrjv1b ¢ ,1un10ﬂt1}n. Lammunicatlve_
terms!Hf communicative ontbe gurrisd s 8uch as Bltuaticnsy ¢
activities etc, ‘that we can. vent speclfy the dkearneral . w gy
needsi - Phe trend i aecent years has been.: 6o accept «this view,
Thegrowing demnand Lor. the teaching of tnilaz-~maode :counses. .
in Eﬂglish;f:ﬁzspemiﬁie-paﬁpgsea.fnurnuﬁesiﬁqu&l,Q%nﬁf' 0
chﬂﬁafﬁanal7jr,a0adeﬂic)_haS,DauSed_&pﬁliaﬁ;L%nguiStar.

to «thiink iabout how: the needs of learngrs .can; he ®fated o
in conmunicative dermsi dnd how, cthe situations, ectivities, .
funetisne and nations: can be Linked  to actuyal, language ,

fﬁrwS"{téd@ea@s&&pﬁcﬁaywﬂaniepqﬁwnﬁttﬁrns,{ﬁkqg,ulmgggﬁ
growing 'in terest of dinguists in meaning candasacial i o

ket 2t

it

cuntéxt, .asawell.as imvthe descrniptiay jof discourse, .. . .40
b BN W 7 L T L e s e ) 11;3,,53,.;@11;'{3511 g_;}xy_:_l;.j.:ecl _.,-linguis_t S
the thedey (or ssme’of @t} -and tihe Uescriptive fromew Tk,

(tyugwmeﬁextent)nﬁﬂ st/ they meed 'in order by .cape Wl@h the

difficulties sdny their Mays o«The, bridgebuilders in this cqse have

ﬁndh&&@@LEjmeuﬂdw_W@ll—EnJWﬂ.éex%%qalitiesiwhggg V%%??gyaTe!
gained wide recognition; and some eonsiderable acceptapce, .
through the;r Unlvarslty teaching and their academie’papers,
and also t”rough a‘nunber 6f well-known books':for:example,
Munby (1978), Van hk (1976), Widdowson- (1978) and Wilkins

(1976) % 5



It is true to sgy that tuils movement in applied
’*llnguistlca that” e s Préduced..the.. cb%nuniﬁ&%i?éiérpfoach

has' achieved-ampre~51Ve success at unprecedented spesde’”

A measiie.Bf the success-is-that-'comnunicative*“or»“i”lfﬁf
reimetienal! or 'notiondl! have become’ glmost: obligatory
4erms “in the’ description  of any ‘rewly published course.

L measuré of the speed is that within s decads of the’
begiﬁningfdflﬁhé'mﬁvéﬁéﬁt:ébmﬁ'ofTiﬁeileéde%d'ﬁﬁd:éupp&fféfs
are beginding t6' be ad8ailed’ (or' perhaps we should Herely say
disdturbed) by dﬁubfs; Hés'ﬁﬁé*mo?é%eﬂ%“ﬁeéﬁ £606 'stdccessful?
Ddes this beautiful bridge Tuek flrn foundat;nn&v Docs it toke

us anywhere very useful’af fter '111‘P

et Bine wd e L

I was asked t5 Bay something uDult applied llngulstics
‘ ;

that was enccuraulur'té lorsugge Jehc““rs.' Bo L° shall answer

theae questlans in"a8 encouragicg A Wey 48 puselble.

ThHe c¢idmiiicative woproveia hag helned touchange the s

languageé téagher's view o louguage; it has given him o !

riframeWwork 'fur thinking of lavguage in terms of rcomfiunication
and ‘it: has ‘helped him to pus graonnar in i1ts place.= within
the widér constellatioidl of comnunicative competence. ' It

has agsisted hin'€s think about the actual:needs.of learnexs,
and to"specify those'needs ‘in a Sicially or occupationally”
coAvihnding manner.’ ‘It has encouraged him’to devise .and »tou
use méthods calculated to result, on “the learner's-p&ﬁtgiﬁ“
in a real zapacity for éffective conmnunicative detion -:fop
doing things with langus ge, not -jus+t madipulatisg forms’ in
accurate but futile patteérns. Of edurse, much remaimds 8o be
“d5ne in th§ study Of- situations, activities, functions and
notions, and even more 's» ‘in thé study of'ngW?méanﬂngB* s d
aréiﬁafternéﬁ and le¥pressed in-“the PP ductiosn. of ‘disecursd,
ﬁﬁéthér époien‘ﬁf?writﬁéfﬁ Aut we wiuld mot even dowi il

s

how little We“ﬁnow“if it wede nd't: for'the mrdest sudcoesses in

-

research 85 far acﬂief?*'

: : — sveets whi should meéntion
AP here .are, h';:j;\il(everg' Tl reslee s ‘hll_lCh- I Pl Q’.‘,‘..

in .whiéh, this particular enterprise -in applied.linggéstig

B

pridge-building has been less than entirely successfulyyg ;)

(2]
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S *rirut,*atartlng g% it ‘aia frqm the~needs ag" aneclfic purppse'
learners! (foriexanple those néediny English in erer 0 mal
follow: c ursas afi pastgraduate Sstudy,or in 3rder fu practice
mediolne, or oty be. busindssmen o secretaries)‘lt has tended

wfdodgnore! the,*eneral-purpase ‘leatners - the' mllllaﬁé nf -
pupils in primary anid sechndary seaaals, espeelally those

foriwhonm Engllsh is4- éecdnd 1anwuage to be used in their

Ly

within theirown cjudtiy; Jr-elae lt has assume& hn no i
§ very firm grounds;-thaf*a c*nnunlcatlve appr,acb 1s 1;:1.3”T
e b for/tood Secdnd, A nceqtratin on what s .me 1inuulstszthem

Co 'hd#errecently:beﬂun S”vln“ about 0uﬂnunieat13n, it héé to

some ‘extent lost sight of what nost linguists have lung

been saying about graunar.

What linguists have lbng been sayﬁng about *rammar 13,

Tof euursé, thot the  gramhar 'y o ldh igudge ' 'is a a;stem. i
It is not a ovllection ©f’ unc nnected bits.g Tfie- same .- isum
- trumeythough: leds obvivusly 3erhaps, of the vacabuiary of a;:
language. Just ' as we ¢annot really know the neanlng of" ;
orange without alsy’ KHDWlnb the meanln-‘;f xeliow and red, 4
8o we cannot really know theé meaning and use 5% the past |
tense in isoglation from the present or of the active f.rm of

: sentencerin isdfatisn frow “the passlve.” Now, " lf the gréﬁﬁﬁg
, of a language is a syster, eranlsed knoﬁleﬂge, su;uld not L
.9__ the' teachlng of a rwamnar—ba QyS%ema%ic, an Jrganiaed pracesa¢
. Mo'deérn “language * teacblng (and dFCleﬂt Fur that matter) has
.always' désumed that it should., 82 here is the ‘heart Jf aur:
problem’. ' “The syll'bus which is Qruanloed;ln rrasper:'I of &3
catégories of combunicatidn Will: 1nev1uably Be dlsyrganisedT
in respect Ut oa tev'rles »f zrammar, What, Sl erample; is °
ﬁh% ‘srammar that Hoes with quucstln" Past tense or present°
@eclarative dtructute 1 imperatlve or interragﬂﬁlvﬂ? ﬂaﬂal
verbd WYY and shall‘ar 23& and can9 wlth wnat 1nt)nat13n "
rlsing By fﬂs..’t.l:i.n,;J 7 Theé q_uestlon sy 1F 'bhe cnnmunlca.tlon _
sbjectives determine the grammar, how will the teaching of

grammar be done systematically?
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Now in some teaching situations (f.r exanple where
the needs .f learners are specifiq}amd:limited) we migﬁt be
inclined to make light .f this difficulty: let them piek up
the grammar they nead,l__g for tie things they need to be
able t> d.. But in”.thers (in +the teaching »f BEnglish in
Tanzanian schools, For examlle) We might nat: be inclined to
reason in  the sane way Dy acqulre a geineral coomunicative
ability, surely the lewrneré nust be given a general knowledge
of the grammar >f Engllsh, and surely this knuywledge (not
necessarily made expllolt 7 the learne:s) must be imparted in a
grammatically srganised Way? Ié ﬁfammar, then, after all,
the indispensable f;unaati)n9 And is the Commwiicative
Approach’~ which'many upplleu ling ulsts mnight regard as the
outstanding achievement :f their ﬂ¢sc1pllne in the 19708 = of
no great value in this situation in which Tanzanlan 1anguage
teachers are actually concerned? A '

I think that the answer is s.mething like this, . The
grammatical approach inp;@es.gxder énﬁ contryl on the-
teaching >f the components o fhe langgage.system-inimelatidn
to each others i Tt ensures %hat these components are learhed
in the most effective srder (in shrfqr as tais is, &eterminable)
in a grammatiaally'EJnnebteﬂ ﬁav, nver_a guitable-periad of
time, and that njtﬂinw that o 1uters is Jvexlajkgd.;,aﬁdvit
can be motivating t3 thée learner. For as new. Sranmatical -
knowledge is aequired, new g uiualcatl#e Jpertunltlea ape "
opened up. The conrunicative upproach 1myoses order and
control on the teachlna Jf ‘the cunponents of the. Language:’

systen in relativon tbH cammunlcative naeda: the Situations,

act1v1t1es, funcetions and n:tﬂans Wnlch match the Jbaectlves
set, i1t organises the c:mmunlcaulve slﬂe, makes gure nothing '
of imp.rtance is left -ut, is! aerhaus mure leely % seCure‘*“?

the mativation of tite learner'(eupeelally where, as .in the

ey ot
Paslin Ak RS L

first yeaxr or tw, of sec. ndarx"sch-ql 1n tums country,
the grammar teachink is tJ a c;nﬂlcerable extent remediall)y.
and may even malke his W ¥k w re’ 1r“°restin _ffp jhe
'hard-passed teacher'. General purpse 1an guage c.urses,

it seems reas.nable tu eoinclude, need nost one _r osther af

.
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these appraaches, but b th, b:th ;*Adclples

N o i

and cuntrol, The ,},n, 5-‘ o "‘L‘“ 1

;f organisatlgn
ot 1nc patlole,”lndeea they
are osbviosusly cimplementary. Dut tan are different.

This means that tecclhers nust always try t» have in miad
(and preferably ,n paver t.o) a 'dugl syllabus': in one.
Part the Lrganisatin ie: grammetical and- the mavement is, .

from grammar to ehmpundcationg in

Lauls e other .the Oorganization is
communiaatlve and the movene :

ﬂu is from communlcation to grnmmar.
At present, n, syllabus I know is qulte like this. '

Perhaps we shall see .ne sone daye. But in the meantlme

I have a Practical ‘suggestion: plan your week's work . dually,
By this I mean nat' Just ‘that you outline bthe bits of grammar .
and the bit8 of communication that you hope: to deal with,
taklng care’that the grammar tonnects systematically with |
what the clhss elready knows and has most. recenily done and
that the comminication is an vrderly extension 'of
communication skills already oractised; I mean, also that

the planning b¥ the sremmbr tenching should include,a
movement te ‘Wew comnunication @lills, fo.mew concepts

that can be expressed, new ac that can be done, new
connections that caw be made or vnderstood in,spoken or
written diﬁbourse; and taat the planning of the

communication part should include a movement to  mew .

grommar, so as %o ensure that the grammatical (including
lexical) foundation is there which tne nature of the

communication requlrea. x4 b B

El

For example.: 'If you-Weekts-work-includes_rgv;gion;_ﬂﬁfm
of the past and present-ténsa-(grammar):seB;hQnyuudcan.”.
move from that to giving practice in the-expression of
uncertainty orpcliteness (communicatiqn),; 6.g.

(1) He might be mistaken
(nore uncertain than may); ¢« - .. 3 ik

(2) I wanted to ask another guestion, please

(politer than want).

T T —

And if your week's work includes practice in reporting an

experiment (oommunication} move From that to revision of
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the passive, of time clauses, and the position of

adverbials of manner and degree (”rawnar), e.g. as in

(5) When the cover waC';uIL ca fro" the plant 1ts'

———.—_.— o —

' green colou vas a ca to nave ilsappeared

comgletelx

e

To all' this' four reaction might well bet' Whot's new?

Most teachers do this surt of thing every day without

. thinking about it. 'To which my Tesponse would be?i*Sc much -

%he'%efférﬁf But 15 it the buslneSS of applled 11nguiatlcs

il

to 'think about 1t'

PR

LIicanne vt elaim that my suggestion, even Trom a ¥
theoretical point of view, is van ‘origingl iones - Biftyt v
years ago, the Danish grammarian «(of. .Baglish), Otto /& s

Jespersen {19243f1arguednthat effec tive language . teaching

S‘must move in two lddrectionss: from 'inner' toictoutert

and. from: 'euter!' to. oldnnentay o sl s n . As ‘he pointed
out, when yeuvare in‘a.cdonversation with ‘someone you : iw.c.
cannot cope unless you c¢an operate im both ‘dizections: -
from ocuter to inner as-listeder, from innercto @sutes as
speaker. These'wmre juwst tihe noveuaents Tramecgranmarito o idis
communication and frow 'communication to grammar that <l amn:
suggesting “should form. the basis .of good syllabus design.
If Jespersén had produced a syllabus, it would have been
a-'dudl'" one., i : : d Tl B ol i Ty TN
Jespersen would not have called himsg;f én appiégd
linguists For him the description of 1aﬁguage and fﬁe
teaching -of ldanguage Were closely connected, - Today,
perhaps ‘unfortunatelyy, the two are distinetly apart. -
That is Why: the bridgé-builders, who include not only =o'
those who call “themelves applied linguists,y but algo "
all those who think about language teaching in: addition

to doing it, have their work to de.' fui - irdmiarena e 9

-




18]

-Wilklns, Dedso 1976 Notlonal Syllabu&es

o1

NOTE

This paper was presented st o meeting of the Dodoma English

language Teachers! Association held on 31lst October 1981
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TENSE USE IN WRITTEN DISCOURSE

S« Pu Horth

Section 1
s e A TE
INTRODUCTION

- i, Tl LA

L R L4

e L

%'10** uh£~lﬂ Lﬂ?llsm renresenus a
i &

fog_pwmbq;g; Ma&yﬂﬁf“fhese conblnatibnsuarp traaltlonally
" treated as seyaaa&v“*%enséETﬂezhcn qs the 'past
continous', 'future perfect' and 'pdrfect conditional',
For each such tense, a numbexr of different meanings is
normally described, thus producing a complex and fragmentary
account of verb form meaning, - Dhe syntactic description,
however, can be simplified by recognising just five
oppositions within the verb group, and if we could identify
a semantic correlation for each option,; verb fcrm meaning
could be presented to lesrners in a more coherent manner.

In fact, the active/vassive opposition, with its

relatively straightforward senantic currelations; is

O

normally presented as o 2ingle cption within the verb
group, For other categuries, however, the fragmentary -
approach ¢omplicates the description and obicures possible

generaligsations.

This paper is based on the hypothesis that there are
regular semantic correlations for each grammatical
opposition, and that by identifying these, it is
possible to produce a more eccnomical and systenatic
description of verb form meaning. The interpretation of

verb forms is, however, to a large extent affected by



