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INTRODUCTION

Language is a dﬁfiﬁing characteristic of national identity
both within the context of an ethnic group, in a multilingual
society, and in terms of a nation, where there is a common
national language, e.g. German and Spanish in Furope, Swahili

vl Tanzania, Arabic in the Middle East. Consequently,

language choice can be a political as well as a social issue.
The decision to make Swahili the national language of @anzania,
a society with more than 100 ethnic languages, was based on

the desire to break away from the linguistic domination of

the society by a Buropean 1anguagé -~ English - thus allowing
for greater national integration, and to further develop one

of the country's own languages - Swahili. It is not within

the scope of this paper to discusss why Swahili was chosen

~as the national language, but it is necessary to acknowledge

that Tanzania is one of the few African countries that has

“been successful in consolidating linguistic unity through

the use of a common language, Of the 53 African States only 7

- Somalig, Botswana Iesotho, Swaziland Rwanda, Burundi and

Tanzania have a common nations&l 1anguage.

Neverbheless, ‘the desire for political, social and
economic links With other countrles dictated the need for a
language other than Swahili to facilitate this link. English
appeared to be the most logical choice since the infrastructure
for English had already been laid in the society, due to ‘the
role of English as the official lahguage and medium of . -
education prior to 1967, when Swahili became the national

‘language. Moreover, it was felt that an abrupt change from

English as the medium of instruction to Swahili would not have
been feasible, given the lack of adequate Swahili lexis to .
denote scientific and other subject specific concepts.

Also, there was a lack of teaching materials in Swahili,

Thus, the most logical alternative was to introduce Swahili

as the medium of instruction at the primary school level, in
the first instance, with plans to introduce it at secondary -
and tertiary levels of educatlon to be implemented at a later
date. . 3 : - -



o _been suggested for this changeover, Engllsh remalns the

Accordlng to Bhaji (1976):

In 1969 the Mlnlstry of National Education sent
a circular to all headmasters and headmistresses
of all Secondary Schools in Tanzania which
discussed the possibilities of introducing
Kiswahili as a medium of instruction in. Secondary
Schools in at least some subjects. The Ministry's
circular suggested that Political Education could
be taught in Kiswahili in 1969/70, Domestic Science
-+ 1in 1970, History,' Geography, Blology, Agrlculture :
and Mathematlcs 1n 1971.

Coupled with the plans to introduce. Swah111 ae the 1nstruct10nal
medium at post-primary school levels wae.to have beeq:the

preparetlon ‘of “teaching materials .in SWahlll-_'f?Ji' =5 =

At present textbooks -have been written in Bwahlll for . the S
subjects at the primary school devel but are yet te Be- = ©
wrltten for eecondary school~ end higher levels,

Altheugh ‘there heve been dlscu351cns for nore than 15
years. on. changlng the medlum from Englxsb to Swahlll at the :
5?¥secondary echool 1eve1 and above, with syeclflc dates havxng

‘medium of instruction at these levels. Therefore, the present
linguistic situation in Tanzania is;one where there is a
national language --Bwahili,:a dominant language 0£;edu9étiee;-
English, and numercus local: languages, e.g. Sukuma, Hehe,

"Nyakusa, prlmarlly used in village communities, ‘

What then are. the rolee of these dlfferent language in |
Tanzania? If the primary functlon of language 1s that of i -
communication, it is necessary to enumerate the varlous types of
communicative acts which are centrel to that soclety Ena
the languages which are used for these 51tuat10ns. “This becomes
even more centrel in a multlllngual society, like Tenzanla,
since, the varlous languages used serve dlfferent communlcative
function for multilingual persons in that 5001ety. P : ?
Codeswitching (changlng from one 1enguage to another) is a f
common feature in. the manzanld_Tlngulstle context partlcularly !

among Swahili. Speakers. . The questlon here 15' what factors' = !
determine the language to be used in a gzven sztuatlon.' In '
the case of Tanzania the determining factor was the following o

directive:

Swahili (should) be used for all Government
business, and the use of English or any
other foreign languages unnecessarily is

to cease forthwith. All Ministries,
District Councils, Cooperative Unions,

i
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and parastatal organisations are therefore

obliged to use Swahlll 1n their day to day

bu31ness 1 - ;
Despite this dlrectlve, bowever, English has remained the
instructional medlum of secondary educatlon. This has
created an amblvalent 31tuat10n ‘Wwhere secondary and- tertiary
level educational 1nst1tut10nb are ‘forced to use Engllsh in
the classroom, whlle out51de the classroom Swahlll 15 ‘used.
Moreover, 4t is not uncommon to see ‘various signs or notlces e
posted around secondary schools written 10 Swahlll.r In one "
particular: ‘school which I recently visited I noticed that -
the names of certain roomg, e.g. blology and chemistry 1abs,3”
library, were written in Swahili. Thus the problematic. of b :
the function of Engllsh in Tanzanla becomas even more central.lfq

Annther smde to thlu questlon “relates to the present
economic situation of the country which® ‘renders. access to
educatlonal resources (particularly books from outside the T
country) exceedlngly dlfflcult. This forces schools to rely
on insufficient coples of often outdated books as. a means of
providing. their students'WLﬁh ‘access to the instructional
medium. - The ampl;catlcns of thlS ‘will be discussed later.

It is w1th1n thls context: that the use of English as a
medium of 1nstruct10n and the training of teachers of Engllsh

'must be’ ‘viewed. This paper will briefly examine the functions

of English in Tanzanla at present, then discuss the training of
secondary school teachers of English in an enV1ronment where -
there is an ambivalence towards Englishs The: anomaly of
teachers being trained in Literature ‘in English at. the
University while belng expected to *teach English in the schools
will also be considered. In addition, the 1mpllcat10ns of the
nature of the tralnlng recexved by these teachers W111 be
discussed. :

f
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USE of English in Tanzanla‘”“ ot 7l O .:L: o

‘There is no question about the depth of Swah111 language in
Tanzanian society. Swahili is the most w1dely used language in
Tanzania whether one goes to the Central Post Office, the bank,
the law courts or the. -staff rooms of secondary schools. This

' is definitely in keeping with the government directive that
' English should not be used 'unnecessarily'. One question which

quite loglcally arises from this is: wnat functlon does



English serve in the society? It is the medium of

instruction ‘in all secondary schools and most tertiary
institutions, thus it is importént in those institutions where
it is used. TLack of proficiency in this medium can lead to

a failure to gain access to the knowledge reproduced in that
language. If a large sections of learners fail to grasp the
knowledge made available to them in the schools due to the
language barrier, what then is the purpose of their education?

Falling standards in the use ‘of Engllsh at ‘a1l levels of
education are becoming 1ncrea51ng1y evidéﬁt in’ Tanzanzaia
Although the extent of these falllng dtandards has* yet to be
emplrlcally quantlfled and quallfled the plethora 0k
dlsseratatlons, colloqula raports, semlnar papers and
under-graduate progects addre551ng thls 1ésue generally agree
that students knowledge of English, the medlum of instruction,
is poor and that the teaching of ‘English is unsatlsfactory.3
This lowerying of standards of English has a direct relatlonshlp
to the vast number of students who may gain very little after
four years of secondary education, Past exﬁmlnatlon results
for the O'Level (Form 4) reveal that 1n_some schools more
than 50% of the students fail to get. even a D grade.%

&

A crucial questlon arlslng from thls issue relates to the gource® o

source of the problem. Without emplrlcal data it is difficult to
1dent1fy “the Speclflc source of the problem, however, it wotlld™
appear that the reluctance of the government to define a clear
language policy is one of the factors coentributing to the
perpetuation of this ﬁroblem. The absence of clear guidelines

from the government in a situation where the use'of English dis .

deemphasised yet at the.same-time it remains . the ﬁedium of
instruction leads to ambivalence on the part of both :
teachers and students, . Some sections of the society wview .
English as ‘being 'important, particularly for access to other
countries as well ds to the vast amount of knowledge available in

English, while others daspute ‘the 1mportance of English in the

society. According to the latter group, English is a colonial
language which no longer has an important role in Tanzania.

They maintain that only a few Tanzanians travel outside of
Tanzania, sc there is no need toc 'force' all Tanzanians to learn
English as the majority of them will never use it. This argument
is often used to question the need for teaching English at the
Primary School level.
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The teaching of English in Tanzania is grounded within
This linguistic environment, where there is an ambivalence
towards English, and teachers of English ‘in Tanzania @are
themselves products of this milieu. Since teachers of English
are the primary instruments through which proficiency in
English is affected, a myriad of questions may arise
pertaining to the preparation of teachers for this phenomenal
task., It may be useful at this juncture to contextualise
the training of secondary cchool teachers of English in
Tanzanla.

Teacher Training

General Background of the Trainees

Secondary school teachers in Tanzania are normally
required to possess a Diploma in Education from a College of
Education or a B.A./B.Sc. Degree with Educatlon from the
University. Minimum qualifications for adm1551on to both the.
Diploma and'Degree courses is the completion of Form 6 e
(Advanced Level); however, the University has a higher S
criteria for admission in terms of the quantlty and quallty of-
passes than do the Colleges. It should.also be noted that
the Univefsitf course admits in-service students (teacheré'
who have studied privately and have shown some general -
academic competence. -

At the Advanced Ievel (Forms 5 and .6) the English course
is a linguistics-based one, aiming at providing students with
a descriptive competencekof English,5 It is assumed that the
students are adequately proficient in English since they
should have passed O'ILevel English in order to have been
admitted into the A'level course., In addition to descriptive
competence, the course seeks to increase the students' llngulstlc
competence by providing them with opportunities to further
develop the four skills, as well as to help students appreciate
language in its literary use. Thus students ‘are expected to
perform a range of listening:and speaking activities, e.g.
listening to and making speeches, dramatizations, etc; read
a range of books ~ both fiction'and non-ficdtion; and do =
variety]offwritingg.ejg.ncreatiVe.writingg"érgumentative
writing, etecs faes aRinmen Foaoe



With this background, it is expected that students are
adequately equipped to embark on a Diploma or Degree course in
teacher training. The content of the Diploma and Degree

courses differs 51gn1flcantly, so each course will be examlned
in turn. : :

Thgrniploma Course

The Diploma Course is a two year programme, offered
by Colleges of Education, with an allocation of 200 contact
hours per year. There are three varlatlons of this course,
each providing students with dlfferent depths of the language
in different aspects. All three varlatlons b351cally use the
same syllabus which has five obaectmvea, one academic obaectlve
and four professional ones, they include

(1) to develop students' competenca and proflclency in
English language; ' _

(2) to provide the students with an elementary groundlng

in contemporary approaches in Engllsh Language
teaching; =

(3) to acquaint them. w1th the Engllah syllabuses in use
in the schools and collegas, e

(4) to train them in methods of teachlng ‘the topics in the
syllabuses;

(5) to ensure that they are capable of produclng alds and
materials for teaching. i |
This course seeks to 1ntegrate the academlc (obaectlve 4) “and
- methodological aspects (objectives 9-5) of the course. jf'“

It is divided into four major components - the Applled '
Linguistics Component, the Structure Component;fthe Phonology
Component, .and the Reading and Writing Component < and includes
a section of Professional Skills (evaluatlon, schemes of work,
language teacbzng alds, department organlsatlon)

Tt should be noted here that the E glish course is one among
' several opt10na1 courses from whlch the ‘trainees must choose.
“Becondary school teachers in Tanzanla are normally required by

" - the Ministry of Education to have two teaqhing subjects, so

English is combined with another teaching subject.
Consequently, the studénts' course load includes Psychology of
Education (Malezi) which is taught in Swahili,-English (option)
and another subject (e.g. History, Swahili, Political Education
(Siasa) etc. Students_mﬁst the:efDrelinide“tbeir study time
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between English and three other subjects. Most of the other
subjects are taught through the medium of English, except for
Swahili, Malezi and Siasa. However, if a student happens to
be stUdying English in addition to Swahi;i or Siasa, then their
amount of exposure to English will necesghrily be limited.

'According to the Syllabus, the English Course is "an integrated
one dealing with the main structures of the FEnglish language
and the methods for teaching them.7 (my emphasis) Fifteen topics
tare listed, e.g. Noun Phrase, Verb Phrase, Clauses (Concession,
Result, Purpose, etc.); Direct and Reported Speech. = Trainees'
own proficiency in English is expected to improve byi-
demonstraﬁion lessons, practice.in_designing lesson plans and
materials to go.ﬁi%b'tbem, and micro-teaching practice dealing
with the topics they will be expected to'teach.._In addition,
the syllabus stipulates that "additional help will be. planned
for those students who have:difficult in using certain
structures."B The other two components, the phonology and
the readlng and writing components, also provide opportunltles
for the trainees to improve their proflclency in English.
The effects of tﬁiswééupse upon the trainees will be discussed
later; let us now turn to the structure of the degrée course.

The Degree Course

At the University trainee teachers of ZEnglish are enrolled
in the Education Stream of the Faculty of Arts and Social
Sciences, and are required to take two teaching subjects.

This may include Leterature in English, History, French,
Swahili, Political Science, etc., in addition to English.
Moreover, students have the optlon to take English as a

major or minor subaect. The number of content courses for
minors is about half that of the. majors. Courses in'Eﬁgiish are
done in the Department of Forelgn bangunges and Linguistics.
Students are also required to do courses in the Department of
Education as well ‘as the Denartment of their other teaching
subject. Let us now take a brief look at the courses which
these students are requlred to do in the Department of Foreign
Languages and Linguistics,

All majors in Engiish do General Linguistice courses in
all three years of their study and a course in Applied
Linguistics in their final year. Minors, however, are only
required to take the first year General Linguistics course and
Applied Iinguistics in their_thi?dfyear.
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In théir first year all students of English do a
course in Structure, Usage -and Spoken English;:'This
course provides a description of English grammar “and
structure, theory and practice in segmental phomemes of
English and an ‘introduction to English intonation and
pronunciation. In addition, first year students take a
course in Communication Skills, which is aimed at
improving students' proficiency in coping with the
requirements of academic study in English.

During their second:yeér fhey study Eﬁglisb Structure,
a course involving an analysis offstructure; discussions of
their meaning and practice in their use.,  In addition,
English majors take a course in English Usage, which is an
introduction to language variety, levels of language
and various register of English. Students in this course
are provided with extensive writing practice. Minors
in English are requlred to study this course in their
third year.

Third year students majoring in English are required
to do a course in Structure, Functidn'and Style, including
work on syntactic structure, lux1cal choice and
semantics. -

‘Coupled with the English courses, all students are
required to do a methodology course, which is in effect
equivalent to half a course (i:e. 30 hours instead of
60 hours allocated to full courses). This course, .
offered by the Department of Education, seeks to help
the students develop various types of classroom techniques
and activities for the bteaching of English, and to assist
students in the development of teaching materials for
-_usé in the schools. The different components of the
‘secondary school syllabus are examined and students ave
exposed to and receive limited practice in various
techniques for teaching these components, i.e. Oral-
Aural Syills, Structures, The Reading Programme and the
Writing Programme., '
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At this point, it is important to note another
group of students who are expected to be teachers of
English once they complete their University studies.
These are students who combine Literature in English
with another teaching subject, other than English.  The
assurption here is that a teacher who has been trained
in Iiterature in English should:also be gble to teach
English Language. It is interesting to note that the
Literature Programme does not include any courses iq;
English language, rather it focuses on different aspécts
and themes of Literature writte 2 in Englisba' Part of
the training of these students includes a course in
methodology, but its focus is more on the teaching of
Literature rather than language. The implications of
this anomalous situation will be considered later.

Having described the training programmes for
teachers of English, I will now attempt to evaluate
the édequacy of this training within the sociolinguistic
environment outlined earlier.

How Adeqhate-Is This Training?

From tﬁe description Gf;the preparation'of"seddndéry
school teachers of-English, it would appear that “the
only stage iﬁ'which-ﬁbey are taught English Language
is at7the“8écdﬁdafy school leyel, particularly Forms 4
to 4 (and to a Limited extent in Primary School).
Although the A'level course provides: students with . -
advanced praé¢tice in the four skills, it concentrates on
helping students to recognise patterns, then to desdribe
them using appropriate terminology. This is in
contrast to the 0'level course which should provide
students with an ability to use English in situations
which they need to use the language. One problem,
however, is that in many cases the 0'level syllabus is
taught as the A'level syllabus should be, i.e. students
are taught about the language. Thus when asked to recognise
or produce a specific aspect of grammar they may quite
easily do this; but when asked to express themselves on
a given topic, using the language which they have learned,
many students fail to do this satisfactorily. When one
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also takes into account the sociolinguistic environment,
one in which very little English is heard outside the

lassroom, it is not surprising that these students are
not adequately proficient in English. Proficiency can
only be achieved with practice, both within the outside
the classroom.

Being cognisant of the situation describe above,
one could then argue that many entrants to the Diploma
course lack adequate proflclency in English. This
point is corrcborated by Noshl (1984) who contends
that:

One of the main-prohlems with courses for

English language teachers is that -they are

not sufficiently emphatic of the nced for

the teacher trainee to be conversant w1th

" the language. _ = _ :

It is against this backgroﬁnd that the adegquacy of the
training courses for teachers of Engl1sh must be viewed,
At this Jjuncture it would be useful to note the views of
teache:s who have undergone this training about the
adequacy of the Diploma Course in preparing them for
their roles in the schools. '

Ex-Diploma Students' Perceptions of the Course

In the effort to elicit the.viéws of former students’
of the Diploma course, questlonnalres were distributed to-
students currently stydying English with Education at the

University of Dar-es-Salaam. Of the 70 questionnaires
which were distributed, 45 were returned, and only 22 of
these students have had training in English teaching
prior to joining the University. Table 41 indicate the
type of pre~University tfaiﬁing of these students.

i

O
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TABLE 1

Pre-Universibty Qualifications.of
Trainée Teachers of English

Cerﬁif%qafé of Edieation - 2
| piploma of Education - 19

Both' Certificate and Diploga 6

Certificatc of Education and £

Diploma in T.g.F.L.*

None 2

*Thls is a short course done overseas
(TPeaching English as 4 Forelgn Language)

As can be observed from Table 1, the majority of the
respondents have done the Diploma in Education course,
described earlier, Whllb six have done both the Diploma and
the Certificate courses. It would appear that the

latter group ‘have upgraded themselves from Grade A

Primary School Teachers to Secondary School teachers of

. .English, Only two of the respondents have not had any

- previous tralnlng.

The teaching experience of these former teachers ranges
from 1 to 12 years, with the maaorlty of them(13) having
taught for at least two years prior to joining the
University. Table 2 indicates the level/s at which they
have taught. e L

TABLE 2

Teéching Lévels

Primery only : 3
Secondary only - : 14
Primary and Sgcondary 2

Primary and Teacher -
Training College

2417 daweils 1 g
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The majority of these students, as can be seen above, have
had expenience teaching at the secondary school level,
while five have had experience as teacher trainers before
Jjoining ﬁhe Degree course.

In %ddition_to seeking information about their
backgrouﬁd, the questionnaires asked the respondents to
indicate whether or not they felt their training was
adequate for the job they were expected to do. Of the
22 students, 16 felt that their training was inadequate.
They felt that they lacked the f0110w1ng aspects:

(1) good teachlng methods

(2) guidelines on the organisatiOn of the content

(3) understanding of some of the toplcs in the Byllabus
(4) -Comnunication skills: e s

(5) basic knowledge in grammar"

(6) mastery of the language |

(7) fluency in the.languaggﬁ

(8) correct pronunciation in the language

These aspects can be divided.iatqlthe groups: pedagogic
factors and 1inguistic“ones.'ﬁmos%'bf the respondents
expressed concern at thelr own levels of proficiency in:
English, attrlbutlng this to a poor background in English.
This point would tend to substantiate the contention that
many trainees lack adequate proficiency in English when
they join the Diploma course, while at the same time
implying that the Diploma course does not provide them
with adequate proficiency in the language.

Related to the inadédgggé éfégéfation of teachers
are the problems whlch +they encountér in teachlng English.
Problens llste& _by.the ‘respondents - 1nclude wnd

(1) lack of textbooks, reference. books, resource materials

(2) inadeguate time allocated for Engllsb in the school
time-table - :

(3) lack of learning attitude and 1nterest in the part of
the- studenbs. - srsmuwimama =

(4) curriculum is above the students' level

(5) poor background of the students (far balow the
required standard)

(6) teaching English in English.
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These nroblums can be divided into admlnlstratlve political
and pedagogic, although therc is a clear intermletionship
between them. The third problem can be seen as a bridge
between the administratiﬁéﬁand pedagogic problems, since
attitudes and interest are related %o perceptions of what
is important. Lack of instrumental motivation for the
learning of English, despite the fact that it is the

medium of instruction, arises from the sociolinguistic
environment which has ostensibly deemphasised the importance
of English in the society. With the rise of Swahili as the
national language and its institutionalisation as the
official language and medium of primary education, coupled
with the anticipation that Swahlll would eventually

replace English at all other levels of education, English
has ceased to be a necessary language for the majority of
Tanzanians. This is why one rarcly hears English spoken

by Tanzanians outside the classroom, except when they are
communicating with certain non-Tanzanians. B

Related to this is the first problem, partlcularly the
lack of books. Exposure to lénguage can be through the
-visual medium - the written word - or through the oral
medium - the spoken word, Despite lack of extensive
exposure in one of these media, learners can manage to
achieve an adequate proficiency'in the language, either a
speaking ability or a reading ability. However, when both .
extensive exposure in both media is absent, one can hardly
expect a learner to develop adequate proficiency in the
language. Although the shortage of books is partially
a problem of inadequate foreign exchange, it can also be
attributed to the failure of component Tanzanians to write
books in English to be used in the schools. Not only do
students need textbooks for their various subaacts, they
also need access to many types of books, at appropriate
levels. This will ehnBurc that despite their limited
exposure to the oral language, they will be able to become
proficient in receiving written information., -

- Problem 5 and 6 reinforce each other and are intricately
linked with the other problems. Inadequate exposure to
English at the primary schools level has lead to the
situation where many'Form I students (first year of
secondary schools) neither understand spoken English nor
are they able to write a grammatical Fnglish sentence.
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The syllabus which the secondary school teachers are
'expecﬁed to teach assumes that their students have a
basic foundation in English, at least a familiarity with
certain words and structures.

Due to this inability of their students to understand
simple English, some teachers have found it difficult to
teach English in English. Although this has been listed as
a problem, I would contand'that it is not a problem.
Infact, within the present COthXt obtalnlng in Tanzania
where English is not 2 part of the narmal linguistic
environment, I would argue that' it 1slnecessary to use
Swahili when teaching English5 p&ftig@la:ly where it
can help to clarify points not clearly understood in
English. This of course has serious implications for the
role of English in the sécié%y,

Having assessed the Diploma course from the point of
view of the learners, let us now examine more closely the

L

training received by teachers of Engllsh at the University of

Dar-es-Salaam.

University Trained Teachers of English

We have already seen the structure of the degree course
~and noted the_varying depths of exposure to English of
‘the students, depending on whether they major or minor in
English. From the description of all the English courses
it appears that invariably they focus on descriptive and
analytlcal compatcnce. Similar to the assumptions
underlylﬁa thc A'level course, the degree course assumes
" that the eﬂtruntg have an adequate proficiency in English.

" Although it was noted earlier that the cream of the Form 6

leavers are norm&lly the ones accepted into the University,
many former teachers, Diploma and Grade A.Certificate
holders are also admltted into the.degree programme.

Are we to Aacanma +hat =17 'n"‘ M-me‘n ctndante have an
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teaching these students has shown that many of them do not
possess adequate proficiency. in English. Bbqung in mind
the comments made earlier about the O'level and A'level
courses, this should not be surprising, as these students
are but products of the same system.'
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‘The Diploma course appadrg to rccognisc that many
students may lack acdequate Droflcluncy in English so it
seeks to help them improve tbgif_omp 11nguagb by providing
activities around the toplcb_th!1 tré;nces will be required
to teach, This is not thegcasé with the'Uﬁiversity course.
Some of the structuresathe'students wifl be'required to
teach (according to the sjllabus) ngejﬁealt with in their
English courses, but from = theoretical point of view
rather than a practical one. The methodology course, which
is the place where the techniques for teaching the
structures as wel; as the other aspects of the syllabus
are taught, has an insufficient time allocation to allow
for many of the grammatical strucutures to be dealt
with adeguately. Thus, we could say that the University
course does not seek to improve the students' proficiency
in English, rather it aims at providing students with
knowledge about the language. . ;

_It.is my contention that knowledge about the language,
without adequate proficiency in using it leads a teacher :
to teach his or her students about the language rather than
providing them with a lot of practice in using the
language. When visiting a secondary school English
classrdoms it is not uncommon to find this situation.”
,Tﬁis, of course, only serves to perpctuate the situation
described earller, where students learn about the
languuge with very llttle opportunlty for using 1it.

If we then consider the case of the literature teachers
who are forced to teach Bnglish, the problem becomes

even more compounded. One would normally cxpect that a
student of literature in English should be quite proficient
in the language, otherwise how could he analyse various
literary texts? This is indeed an intriguing gquestion.
During my four years as Literature Methods tutor at

this University, I have encountered a number of students
of Literature who were not adeQuately proficient in spoken
or written English. Despite this, upon completion of
their studies at the'University they were posted to
schools as teachers of English. The reaéon-for this
apparent anomaly is evident; thore is an inadequate numbér
of teachers of English in the schools and Literature in
English is no longer a part of the sécondary”school
curriculum, except in a few schools (less than 10).
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Instead of being offered as a subject in its own right,
a literary component has been incorporated into the
English language courses as the Reading Programme.

This probleu of Literature teachers being required to,
teach English in the schocls is related to a wider problem.

-As noted above there is a shortage of English teachers

in the schools. In many schools the English teachers

are very overloaded, sonetimes having as many as 25
periods per week. Such a tecacher may have five different
groups of 40 studerts each. Can one really expect such

a teacher to provide his students with adequate practice

in using the language? This becomes even more daunting when

one considers the other responsibilities of the teacher,
both within and outside the school,

One question which might be posed here is: why is
there a shortage of teachers of English? This question
may partially be answered by noting the numbers of teachers
of English who have been trained by the University over the
past 19 years. (Sece Table 3).

From Table 3 we can observe that'dver'the past 19 years
204 qualified teachers 0£~Englishfhdve been traiped at the
University. By qualified I_mean_thQse who have studied
English as a subject. Of these, 52§'weré_man2aniaﬂs.

The exact or approprimate number of tThese teachers who

are still in the seccondary schools, (or who over recached
them) is not known at present. However, it is worth
noting that meny of the present Manzanian members of staff
of the Departments of Forcign Languages and Linguistics,
Literature and Theatre Arts, as well a8 a few members of
other Departments, e.g. Education and the Institute of
Education (English Panel) are included in this figure.

)
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TABLE 3

Total nuﬁbers'of Students Registered for English and/or

Literature at the University of Dar-es-Salaam from 1967 to 1986

|vear of GR DU TES IN e
Gradvation | gNerIS | LITERATURE BOTH _
1967 = e 3 15
1968 EE 8 T Aabag
1969 15 1 13 - iy 32
1970 19 16 ' > f
1971 B i b i S i B
1972 41 10 "~ 10 61 |
1975 42 5 3 50 —%
| 1974 qi 15 6 45 |
":49?5 1 _' 2 4 42
1976 Vooee o o b 4 39
-~ TEREmEsETiaeT T8 6 43
978 . R RE SR 57
1999 . B 17 - . g O
1980 5 19 GEEE
1981 6 22 6 34
1982 3 15 6 24
1983 40 - 21 5 - 36 ;fé
gop g e R - e
198 . | el L Cagae % |
1986 TI;;_f' 12 Ao s
tomals | 28s PTroe " Lied " tegr |

Taken from a Survey carried'out by Ehemlnberdepartmeﬁtai

1
-

Committee on the Improvement of the Teaching of Engligh,
based at the University of Dar-es-Salaam. Compiled by
Y.Y. Mcha, Department of Foreign Languages and
Linguistics, University of Dar-es-Salaam. :
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*"jJWheh we _add to this the.number of Literature trained

~..;teachers of Engllsh we have 656, nearly-double the number

of English tralned teachers. It is- not, diffiocult to e
see, therefore, why the Mlnﬂatry of Educatlon TBQUlreS
Literature teachers to teach Engllsh 1n the-scbools,

particularly when ome considers that “the. pollcy makers - e
there may not be aware of the content of the therature
programme, i.e. that it does not 1nclude any courses in =

élanguage.

; To get an estimation of the prqportion of students
who opt to study English, as oppesed to other subjects
at the University, let us look mdre'closely at the
enrollment of students from 1983-1985.

The total number of education students in the Faculty
of Arts and Social Science, who enrolled in 1983 and are
completing their course' this year, 1986, is 98. O0Of course
these, 74 are in the secondary education stream and
2% of them (22) have studied English. For the 1984 group,
out of a total of 112 students, 80 are in thé secondary - 9
education-stream with 25% (20)-studying Engiish.-~During..f
- the past academic year (1985) 157 students registered as =
education students and 30% of them (47) studied English. .
The exact numbers of those who will either major or minar
in English in the secondary stream is not yet known for
this group.

(1

Prom the above figures and Table 3 it would
appear that the numbers of students opting to train
as teachers of English has been increasing since 1985, as
compared to the small numbers of students who trained as
English teachers between 1980 and 1984, o

However, quality of teachers is as equally important as
- the quantity of . ‘teachers.- This SGCthB has suggested
that the training is inadequate, given the 8001011ngulst10;
environment in which these teachers are trained. Arising
from this is the question: what is adequate training for

a teacher of English? The next sectlon will briefly
address this questlon.
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Who Is An Adequately Trained Teacher of English?

It is generally accepted that language teacher
competence can be divided into two typeg; pedagogic
competence and linguistic competence, Knowledge about the
language may fall somewhere between these two types of
competence, since a person may on the one hand be
proficient in English, as result of extensive practice in
using the language, but lack knowledge of how the language 1is
organised, while on the other hand he may be knowledgeable
about how the language is organised, yet be unable to
express himgelf adequately in Englishe.

Many teachersof English being trainined in Tanzania
at present would appear to fall into the latter category,
As has earlier been discussed, their training provides
them with a wealth. of knowledge about English but with
very little opportﬁnity for using it in meaningful ways.
Thus, we mlght contend that many teachers lack adequate
proflclency in English,

This, however, begs the question: what is adequate
proficiency:in English? Proficiency, or communicative
competence, cannot be divorced from context, the
Tanzania context being a foreign/second language one.

In discussing language competence, Strevens' (1972) has
designated 'a 4-level scale of competence for second/
foreign language situations: threshold of intelligibility:
locally acceptable, internationally acceptable, and
native like ability, specifying 'internationally!'
acceptable' as a resonable target for teachers of
English. ZKachru, (198l1) on the other hand, maintains
that commugicative competence is partially determined by
"culture—ﬁéund parameters, and the concepts of
acceptability, appropriateness, and intelligibility
cannot be used independently in this context. (his
emphasis)

As I have pointed out in another discussion (Roy-
Campbell, 1984) Tanzanian curriculum developers,
educators and policy makers must decide what level
they want to achieve in the Tanzanian context. This
decision, however, must be guided by careful
consideration of the role of English in Tanzania.



Once what should be taught to the learners has been
determined, it will be easier to determine the minimal
acceptable ' Ievel of proficiency for the teacher.

For example, if it is agreed that students need to be
proficient in all four. skills, them the teacher must
be fluent in English with an acceptable pronunciation of

- the language. While, conversely, if students primarily
require a readlng knowledge of the 1anguage, then complete

fluency of expre551on may not be ‘egsential for the teacher
of English. 7

Teking into consideration the situation in Tanzania

_at present, teachers of English need to be able to

express themselves fluently and correctly. They mubkt
be in a position to help their‘ learners develop good
language habits and to serve as model for learners who may
=-ow  Other model. PFailure to achieve this minimal level

Qf proficiency would render a teacher inadequately

proficient in English.,.

Coupled wi%h the minimal proficiency {communicative
corpetence) must be a knowledge about how the language
is organised, in order that the teacher will be able to
help the learners see the interrelationship beétween _the

different’ aSpects of the language (llngulstlc/pedagoglc
competence ). I
V18W1ng these levels of competence in llght of the
training courses offered for secondary school teachers
of English, we find that they provide trainees with
knowledge about the language and exposure to some A
techniqués for teaching the language, but very little
traiﬁing in how to use the language. 2 '

Observaéions_of trainees during their block tegching
practice sessions have revealed that much more
training, or opportunlty for practice of techniques
by the trainees,: is also needed for equiping teacbers
of Engllsh with concrete technlques for developipg
communicative competence in their learners, as ppposed to
teaching. their learners about the language.

=3
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How then can thésé:bhanges be effected in the
teacher training programme? It is important to note
that the suggested changes need to be achieved at two
levels: the first level is to produce more competent
teachers in futbture Diploma and Degree programmes, while
the second level involves improvement of the competence of
teachers already in the field. Level one is quite
straighforward, as it involves alterihg the teacher
training syllabi to incorporate the suggested changes.
However, the second level is more complex, It involves
dealing with experienced teachers already in the schools.
This level could be_lmplemented through in-service
courses, where teachers are called in to a given centre
2-4 weeks seminar or workshop. 'Althquh an obvious issue
here is source of funds for the in-service courses,
this issue should not deter the effort to improve
the competence of our teachers of Engllsh.

An additional area to_conslder in the effort to improve
the competence of teachera”dfiEngliSh concerns the issue of
Literature trained teachers of English. If one accepts
that in the absence of a Literature course in the
secondary schools these teachers will be obliged to
teach .English, then their training programme should be
re-organised to take this into account. Recohhendatiohs
have already been made by the Inter-departmental Committee
for the Improvement of the Teaching of English, based at the
the University of Dar-es-Salaam, to develop an integrated
Language-Literature Programme which would draw courses
from the Departments of Foreign Lahguages and Linguistics,
Literature and Education. Although this joint programme
has not yet been fully accepted, due to administrative

problems, it is hoped that wztbln the next Jwo years

this programme will be 1ncorporated 1nto the tralnlng

course for teachers of English.

Conclusion

Training teachers of E,glish in an environment where
English is infrequently used outside the classroom is &
phenomenal task,. particularly when learners are expected
to use English as a medium of instruction for their other
subjects. Neither teacher-trainees nor their students
receive sufficient practice in the language to develop
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adequate competence in using English. The results

of this are becoming increasingly evident. Quite
recently I was conducting research in some of the
regions ‘of Tanzania outside the capital,
Dar-es-Salaam, into the 'Reading Compétéoce of
Seoondory School Students in Tanzania'; 'Complaints'
from teachers that their students "do noﬁ'know‘
English" were the order of the day. In fact, this was
the major complaint in many of the schools visited.
Teachers of subjects other than English were

emphatic about the need for their students to be
~taught how to cxpress themselves correctly in English.
Many admitted that some of their students (Form 1-4)
are unable to read and understand the textbooks they use
because they do not know English. They aoknowledged
that there were very few copies of textbooks for

their students, in most subjects, thus they are.

unable to provide the students with sufficient
practice in reading in English,

It is of course seen as the responsibility of tho
English teachers to teach their students correct :
English Thus, overburdened teachers of Engllsh
with very few books at their dlsposal and very
little time to carry out their responsibility (3)

hours 20 minutes to 4 hours per week - 1.6, 5-6
40 minutes periods) are even more disadvantaged by
their own inadequate competence in the longuage and
appropriate techniques for'doveloping iﬁ'fhé
students' an ability to use the 1anguago. Some of
the teachers of English whom I interviewed complained
that they had been in the schools for 10 years or more
without any additional input,”in the form of short %
course, seminars, workshops. S

Bringing together teachcrs of E,glish from: .
various schools could y1eld far-reaching benefits
‘both for the teaohers and the sohools, as they
could jointly develop rogaumoeq_ ﬁo_bo used in the
:SChOOlS. ; i e
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In conclusion, it should be noted that in order
for adequate proficiency'in English to be developed,
learners must be exposed to that language as :
widely as possible, through visual and/or oral stimuli,
In an environment where English is not used, yet
remains the medium of instruction, it is expected.
that learners and teachers alike will encounter
enormous difficulties in using the language with
adequate proficiency. Improving the teaching of
English in this context is indeed a challenge to
tinguists and educators alike. '



NOTES:
Guoted by H. Olsen, in "Swahili As An Educational

1.

S

Medium" Kiswahili Journal, Volume 42, 1972, p.6.

A recent report prepared for the Tanzania
“Ministry of Education and the British Overseas

Development Administration has shown that the
levels of proficiency in English at all levels

cf Education in Tanzania is far below the
internationally accepted standard. However, this

has not been corrclated with ecarlier levels of

proficiency,in English in Tanzania., See C. Criper
and W. Dodd (1984) Report On The Teaching of
English Tanguage And Its Use As A Medium of .
Education In Tanzania.

Some of these include B.A. Katigula, The Teaching
and Learning of Epglish In Tanzanian Primary
Schools, M.A. Dissertation, University of Dar-
es-Salaam, 1975; M.V. Mvungi, Language Policy in
Tanzania Primary Schools With Emphasis On
Implementation, M.A. Dissertation, University of
Dar-es-3Salaam 1975, and the Relationship Between
Performance In The Instructional Medium And

Some Secondary School S,bjects in Tanzania,
Ph.D. Dissertation, Unlver31ty of Dar-es-Salaam,
1982; F. Mlekwa, The Teaching of English In
Tanzanian Secondary Schools, M.A. Dissertation,
University of Dar-es-Salaam, 1977, inter alia.

See National Examination Council of Tanzania,
Summary of O'Ievel Results, for at least the
past three years.,

English Language Syllabus TFor Forms 5 and 6,
Institute of Education, Dar-es-Salaam, 1982

Diploma In Education English Option Syllabus
For Dar-es-Salaam and Morogoro College of National
Education, Institute of Education, 1979.

Ibid.

Ibid.

This research is part of an on-going IDRC funded -
project which is investigating the 'Reading
Competence of Tanzanian Secondary School Student In
English', being carried out in the Department of
Foreign Languages and Linguistics of the University
of Dar-e¢s-Salaam by M.P. Qorro and Z.M. Roy-Campbell,
1986/87.
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